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Charter School Profile
Demographics
2500 Jonquil Way
Pittsburgh, PA 15203
(412)885-5200
Federal Accountability Designation:
Schoolwide Status:
CEO:
Date of Local Chartering School Board/PDE
Approval:
Length of Charter:
Opening Date:
Grade Level:
Hours of Operation:
Percentage of Certified Staff:
Total Instructional Staff:
Student/Teacher Ratio:
Student Waiting List:
Attendance Rate/Percentage:
Enrollment:
Per Pupil Subsidy:
Percentage of Students from Low Income
Families Eligible for a Free or Reduced
Lunch:
Provide the Total Unduplicated Number of
Students Receiving Special Services
(Excluding Gifted) as of Previous
December:

Priority
Yes
William Styche
4/22/2015
12 years
8/29/2005
8th -12th
8:30am to 3:00pm
100.00 %
28
20:1
0
63.30 %
221
15,217
86.00 %

76

Student Profile
Group

Student Count

American Indian/Alaskan Native
Asian/Pacific Islander
Black (Non-Hispanic)
Hispanic
White (Non-Hispanic)
Multicultural

0.00
0.00
173.00
4.00
40.00
4.00

Instructional Days and Hours
Number Of

K (AM)

K (PM)

K (FT)

Elementary

Middle

Secondary

3
Instructional Days
Instructional Hours

0.00
0.00

0.00
0.00

0.00
0.00

0.00
0.00

0.00
0.00

170.00
992.00

Planning Process
We created a team of administrators, teachers, education specialists, parents, and community members
to help establish a comprehensive/ improvement plan in order to implement and fulfill the mission of The
New Academy Charter School. We meet on-campus monthly to discuss the development of the Charter
School Plan. We utilize teachers to discuss curriculum, local assessments, benchmarks, and anchors. The
guidance counselors discuss graduation requirements, summative assessment testing, college and career
planning, and student progress. The Special Education Director meets with our School Psychologist to
discuss special needs, implementation of IEP’s and the MTSS system. Probation Officers and parents
provide information regarding concerns and trends in local communities. The Principal, as well as the
Planning Committee, will complete the Needs Assessment, and the required annual school reports. Email
has proven to be an efficient tool for communicating as well as phone calls and face to face meetings.

Mission Statement
The New Academy Charter School was created in 2005 with the joint support of the Allegheny
County Juvenile Court and the City of Pittsburgh Public Schools. Based on the Academy Schools’
successful tradition of providing juvenile offenders with opportunities for growth, development, and
rehabilitation, the charter school was designed to create the same environment in a high school setting.
When the charter school opened in 2005 with approximately 80 students, the clear objective was to
provide educational services to juvenile offenders from the City of Pittsburgh and Mt. Oliver area whose
lack of previous academic success clearly correlated extremely poor attendance, behavior problems, and
academic deficiencies.
Since 2005, not only has the enrollment at The New Academy Charter School expanded but so has
the population of students served by The New Academy Charter School. In addition to the students
involved with the juvenile system who are enrolled in The New Academy Charter School, there are also a
significant number of youth who either have just completed their probation requirements and prefer to
remain within the structure of The New Academy Charter School to complete their education, or those
who may have recently been involved with the justice system or who are at risk for involvement with the
juvenile justice system and enroll at The New Academy Charter School due to negative school
experiences and adjustment difficulties within their home district. Furthermore, The New
Academy Charter School students come from school districts throughout Allegheny County.
These students require a more specialized education environment that The New Academy Charter
School can provide. From the Pittsburgh Public School Board perspective, the impetus for The New
Academy Charter School was a vehicle to address the needs of students who are experiencing chronic
truancy, suspension, and behavioral problems in the regular school environment, and that continues to
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be the model today. The New Academy Charter School provides opportunities for a specialized group of
students who are currently in or who have either been involved with or are at risk for involvement with
the juvenile justice system that are beyond those currently provided by the students home school
districts.

Vision Statement
The New Academy Charter School is a unique school for a unique population of
students. Our vision is to create a structured, safe, beneficial, and positive school environment to injured
learning youth which will result in an increase in school retention and a decrease in institutionalization
and recidivism.
Rooted in a tradition of excellence, The New Academy Charter School envisions a dynamic learning
community that values academics and outstanding performance as a priority. This positive, professional,
and safe community of learners, through its programs, inspires and nurtures a passion and excitement
for learning in all of its members. It is committed to the high standards of knowledge, skills, and
understanding.
The New Academy Charter School provides a comprehensive curriculum and integrated instruction,
supported by technology that energizes and promotes learning. Though our curriculum is supported
by basic technology, The New Academy Charter School strives to become more technologically advanced
by seeking grants and other aid to fully implement technology throughout the school. All learning focuses
on the meaningful and active engagement of students. Educational opportunities connect school learning
to real life and life beyond school. Staff and students are distinguished by their ability to think critically
and use problem-solving processes. They exhibit tolerance, empathy, and respect for others. They desire
to not only better themselves, but also their community. The New Academy Charter school vision is to
inspire a growth mindset in a student-centered school that supports the whole student. They are in touch
with a changing world and recognize the importance of embracing lifelong learning.

Shared Values
The New Academy Charter School was created with the joint support of Allegheny County Juvenile
Court and The City of Pittsburgh Public Schools. Based on The Academy Schools' long and successful
tradition of providing juvenile offenders with opportunities for growth, development, and rehabilitation,
the school was designed to create the same environment in a high school setting. When the school
opened in 2005 with approximately 80 students, the clear objective was to provide educational services
to juvenile offenders whose lack of previous academic success was clearly correlated to extremely poor
attendance, behavior problems and academic deficiencies. In order to accomplish this objective, a truly
unique, a ground-breaking school environment was established which is geared toward changing the
perception of academic success for our students, their parents and even the surrounding community.
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Since the opening of The New Academy Charter School, we have expanded our student population to not
only juvenile offenders but also students who are not currently active but are at-risk of involvement with
the Juvenile Justice System.
The New Academy Charter School has created a student learning atmosphere which is unlike any
other they have previously attended. From our staff and faculty to our classroom setting and
supplemental services, everything at the school is designed to demonstrate a new approach to learning
for young people who have rarely experienced academic success.
The New Academy Charter School is licensed by The Pennsylvania Department of Education, overseen
by Pittsburgh Public Schools and staffed by certified teachers. Classes are offered in disciplines which
include math, science, English, social studies, and health/physical education. In addition, classes are
designed in a manner to ensure individualized attention and focus.
On average, students arrive at The New Academy Charter School functioning two to three years
below their appropriate grade level. In order to address these academic deficiencies, we strive to
accelerate their capabilities within core subjects by offering a comprehensive educational setting.
Specifically, students benefit from supplemental services including but not limited to tutoring, special
education services, and instructional support.
The New Academy Charter School is a unique institution that is successful because of the
cooperation between all parties involved. The goal of The New Academy Charter School is to give young
people another chance to succeed in a normal school setting. The staff at The New Academy Charter
School is constantly communicating with parents, probation officers, and communities, enabling the
students an opportunity to succeed.
The staff is able to develop relationships with the students due to the uniqueness of the school.
Many students have been enrolled at The New Academy Charter School for truancy issues, so by having
the teachers transport the students to and from the school, parents and the students understand that
this is a team effort. Probation officers are also an essential part of the program’s success. During the
week, probation officers visit the school on a regular basis to meet with their child to discuss school
behavior, academics, and home behavior. This school year we have two full-time probation officers in our
building that regularly meet with students.
The New Academy Charter School is able to give these young people another chance to succeed in
the community and adolescence. Through the efforts of The New Academy Charter School, the student is
also able to see other ways to live. The experiences that are had at The New Academy Charter School are
ones that can be built on as the young person becomes an adult.
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Educational Community
The New Academy Charter School, located in Pittsburgh, Pennsylvania, serviced
221 students throughout the 2017-2018 school year with a one-day enrollment high
of 151 students. The New Academy Charter School is a licensed, secondary charter
school that exclusively admits injured learners and students who are chronically
absent and frequently suspended. Opened in 2005, in partnership with Pittsburgh
Public School District, The New Academy Charter School educates grades 8-12
during a typical school year. The academic calendar consists of 170 days/ 992 hours
of instruction. Unlike their past academic experiences, these students benefit from a
unique educational environment designed to specifically enhance their learning
potential, develop their social competencies and bolster confidence in their ability to
succeed. The focus of the school is to provide a quality education to students who
are "at-risk". Most of these students have a common bond in the areas of chronic
truancy and behavior problems in their schools of residence.
We expect only the best from our students at The New Academy Charter School;
that is why we treat them as young men and women rather than at-risk youth. With
this mindset, our students are required to wear a school uniform which includes a
navy polo shirt, belt and khaki pants for our males and females. All uniforms are
free of charge for families. Beyond this, our students receive many other
supplemental services that make our school a unique, safe and effective educational
experience for injured learners to achieve dramatic academic progress and success.

The mission of the school is to fulfill a need that the Allegheny County Juvenile
Court Judges and Probation Department have long expressed — the offering of an
alternative school setting that would address the special needs of youth who are
active in or at risk for involvement within the Juvenile Justice System. This school is
providing an alternative to institutionalization for these students resulting from their
disruptive school behavior and frequent suspensions. In addition, to providing this
alternative setting, the school also provides to those who may be on the path of
dropping out of school because of negative school experiences.
Our school offers a uniqueness that begins with school transportation. Every
student enrolled in The New Academy Charter School is picked up at their door and
dropped off at their door on a daily basis. The individual operating the van is either
a counselor or teacher at The New Academy Charter School. This service provides
an immediate relationship between school personnel and students along with
providing the students a safe environment. The student’s day begins with a full
breakfast, followed by a school day which includes 10 periods. Our classes are
structured for a 20 student class maximum.
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During the past couple of years, it has become very evident through conversations with both parents
and Probation Officers that the school’s concept is working. The school experienced an increase in
attendance from 60.31 % in the 2015-2016 school year to the 2016-2017 school year to 61.27%. On
graduation day for the 2017-2018 school year, 16 students received their diploma. We anticipate for the
2018-2019 school year 30 students will receive their diploma. Students who graduate from The New
Academy Charter School are also entitled to a $2,000 scholarship to use at a college or a trade school of
their choice. Since the 2007-2008 school year thru the 2017-2018 school year, 99 students have taken
advantage of this opportunity.
All of our students can now identify with a school. They and their parents now
see a positive in education. The parents see a safe and structured environment,
which provides a quality education in a unique setting. Most importantly, the
students finally see an opportunity to achieve academic success in a high school
setting.

Board of Trustees
Name

Office

David
Caliguiri

Member

Susan
Creighton

Member

Robert
Grochowski
Dan McCann

Treasurer

William
Nunn

President

Vice
President

Address

Phone

Email

c/o The
Academy
Charter
School.
Pittsburgh
PA, 15227
c/o The
Academy
Charter
School.
Pittsburgh
PA, 15227
900 Agnew
Rd
c/o The
Academy
Charter
School.
Pittsburgh
PA, 15227
c/o The
Academy
Charter
School.

412-8855200

caliguirid@theacademysystem.com

412-8855200

Creightons@theacademysystem.com

4128855200

grochowskir@theacademysystem.com

412-8855200

mccannd@theacademysystem.com

412-8855200

nunnw@theacademysystem.com
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Rep. Joseph
Preston

Member

Pittsburgh
PA, 15227
c/o The
Academy
Charter
School.
Pittsburgh
PA, 15227

412-8855200

prestonj@theacademysystem.com

Board of Trustees Professional Development
The Board of Trustees meets quarterly with meeting notices posted prior to meetings in the Pittsburgh
Post-Gazette. The New Academy Charter School Board of Directors met in September, December, March,
and June of the last school year. These meetings saw a physical attendance rate of 80%, but all members
were available by teleconference. The composition of the Board consists of an African-American male,
who is a semi-retired Director of Enrollment for the Community College of Allegheny County and Indiana
University of Pennsylvania, an African-American male who is a former State Representative, a Caucasian
male, who is a retired executive of Pittsburgh Brewing Company, a Caucasian male who is a retired CPA, a
Caucasian male who is an independent consultant, and a Caucasian female, who is a managing partner of
a residential property management company.

The New Academy Charter School Board of Directors meet quarterly to coordinate the management
of the school, establish policy, provide direction and make decisions related to general, academic,
financial and personnel matters. The Board encourages the Chief Administrative Officer to promote
parent involvement in school decisions and activities. The Chief Administrative Officer reports to the
Board of Directors during their scheduled meetings.

Governance and Management
As previously stated, The New Academy Charter School Board of Directors meet quarterly to coordinate
the management of the school, establish policy, provide direction and make decisions related to general,
academic, financial and personnel matters. The Board encourages the Chief Administrative Officer to
promote parent involvement in school decisions and activities. The Chief Administrative Officer reports
to the Board of Directors during their scheduled meetings. The Board meets in September, December,
March, and June of each year
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Student Enrollment
The Academy Charter School accepts 8th through 12th grade, male and female, students who are chronically
truant, experiencing behavior difficulties, and possible involvement in the court system . Most of the students
are on probation, involved with CYF, or the magistrate. All of the students reside in Pittsburgh or the
surrounding area; within Allegheny County.

Parent Communication
Communications to parents regarding registration procedures, dates, and when applicable, a
description of the lottery process.
Files uploaded:
 Lottery System.docx
Registration Policy
Registration Policy
DOCX file uploaded.
Intent to Enroll Form
Intent to Enroll Form (English and all other languages)
DOCX file uploaded.

Student Enrollment History
Enrollment History—Part I
School Year

Number of
Students at
the
Beginning of
the School
Year

Number of
Students at
the End of the
School Year

Number of
Students
Expelled

2011

160

151

0

2012

161

230

1

Reasons
Students
Withdrew
During the
Year
Juvenile
Placement,
Transfer
In/Out of
State, Drop
out
Juvenile
Placement,
Transfer

Number of
Students
Retained

98

99

10

2013

187

247

0

2014

152

224

0

2015

167

190

0

2016

121

153

0

2017

109

126

0

In/Out of
State, Drop
out
Juvenile
Placement,
Transfer
In/Out of
State, Drop
out
Juvenile
Placement,
Transfer
In/Out of
State, Drop
out
Juvenile
Placement,
Transfer
In/Out of
State, Drop
out
Juvenile
Placement,
Transfer
In/Out of
State, Drop
out
Juvenile
Placement,
Transfer
In/Out of
State, Drop
out

99

44

106

67

89

Enrollment History—Part 2—Enrollment by Grade by School Year
School
Year
2011
2012
2013
2014

K
0
0
0
0

1
0
0
0
0

2
0
0
0
0

3
0
0
0
0

4
0
0
0
0

5
0
0
0
0

6
0
0
0
0

7
0
0
5
0

8

9

0
9
7
22

7
31
37
48

10
38
48
61
55

11
49
50
74
58

12
65
61
53
41

11
2015
2016
2017

0
0
0

0
0
0

0
0
0

0
0
0

0
0
0

0
0
0

0
0
0

0
0
0

28
32
27

68
72
61

69
75
62

82
68
63

61
55
37

Stakeholder Involvement
Name
Amy Abraham
Danielle Allison
Not Applicable
Non Applicable
William Casile
Ashley Clark
Chelsea Doran
Lisa Forrisi
Tara Greene- Minett
Kristen Harpster
Jamie Hopkins
Kristi McCutcheon
Paula Mooney
William Nunn
Lee Penascino
Amy Proie
Brad Shamitko
William Styche
Penny Tinsley
Dionna Westry

Role
Building Principal
Business Representative
Elementary School Teacher - Regular Education
Elementary School Teacher - Regular Education
Community Representative
Middle School Teacher - Regular Education
Administrator
Parent
Ed Specialist - School Psychologist
Ed Specialist - Other
Ed Specialist- Guidance Counselor
Business Representative
Parent
Board Member
Community Representative
Middle School Teacher - Regular Education
High School Teacher - Regular Education
Administrator
Ed Specialist - Other
High School Teacher - Regular Education
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Core Foundations
Standards
Mapping and Alignment
Elementary Education-Primary Level
Standards

Mapping

Alignment

Arts and Humanities
Career Education and Work
Civics and Government
PA Core Standards: English Language Arts
PA Core Standards: Literacy in History/Social Studies,
Science and Technical Subjects
PA Core Standards: Mathematics
Economics
Environment and Ecology
Family and Consumer Sciences
Geography
Health, Safety and Physical Education
History
Science and Technology and Engineering Education
Alternate Academic Content Standards for Math
Alternate Academic Content Standards for Reading
American School Counselor Association for Students
Early Childhood Education: Infant-Toddler⟶Second
Grade
English Language Proficiency
Interpersonal Skills
School Climate

Not answered
Not answered
Not answered
Not answered

Not answered
Not answered
Not answered
Not answered

Not answered

Not answered

Not answered
Not answered
Not answered
Not answered
Not answered
Not answered
Not answered
Not answered
Not answered
Not answered
Not answered

Not answered
Not answered
Not answered
Not answered
Not answered
Not answered
Not answered
Not answered
Not answered
Not answered
Not answered

Not answered

Not answered

Not answered
Not answered
Not answered

Not answered
Not answered
Not answered

Explanation for standard areas checked "Needs Improvement" or "Non Existent":
This narrative is empty.
Elementary Education-Intermediate Level
Standards

Mapping

Alignment

Arts and Humanities
Career Education and Work
Civics and Government
PA Core Standards: English Language Arts
PA Core Standards: Literacy in History/Social Studies,

Not answered
Not answered
Not answered
Not answered
Not answered

Not answered
Not answered
Not answered
Not answered
Not answered
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Science and Technical Subjects
PA Core Standards: Mathematics
Economics
Environment and Ecology
Family and Consumer Sciences
Geography
Health, Safety and Physical Education
History
Science and Technology and Engineering Education
Alternate Academic Content Standards for Math
Alternate Academic Content Standards for Reading
American School Counselor Association for Students
English Language Proficiency
Interpersonal Skills
School Climate

Not answered
Not answered
Not answered
Not answered
Not answered
Not answered
Not answered
Not answered
Not answered
Not answered
Not answered
Not answered
Not answered
Not answered

Not answered
Not answered
Not answered
Not answered
Not answered
Not answered
Not answered
Not answered
Not answered
Not answered
Not answered
Not answered
Not answered
Not answered

Explanation for standard areas checked "Needs Improvement" or "Non Existent":
This narrative is empty.
Middle Level
Standards

Mapping

Alignment

Arts and Humanities
Career Education and Work
Civics and Government
PA Core Standards: English Language Arts
PA Core Standards: Literacy in History/Social Studies,
Science and Technical Subjects
PA Core Standards: Mathematics
Economics
Environment and Ecology
Family and Consumer Sciences
Geography
Health, Safety and Physical Education
History
Science and Technology and Engineering Education
Alternate Academic Content Standards for Math
Alternate Academic Content Standards for Reading
American School Counselor Association for Students
English Language Proficiency
Interpersonal Skills
School Climate
World Language

Non Existent
Developing
Developing
Accomplished

Non Existent
Developing
Developing
Accomplished

Developing

Developing

Accomplished
Non Existent
Non Existent
Developing
Developing
Developing
Developing
Developing
Developing
Developing
Non Existent
Developing
Developing
Accomplished
Non Existent

Accomplished
Non Existent
Non Existent
Developing
Developing
Developing
Developing
Developing
Developing
Developing
Non Existent
Developing
Developing
Accomplished
Non Existent
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Explanation for standard areas checked "Needs Improvement" or "Non Existent":
We do not offer the courses marked as Non Existent above.
High School Level
Standards

Mapping

Alignment

Arts and Humanities
Career Education and Work
Civics and Government
PA Core Standards: English Language Arts
PA Core Standards: Literacy in History/Social Studies,
Science and Technical Subjects
PA Core Standards: Mathematics
Economics
Environment and Ecology
Family and Consumer Sciences
Geography
Health, Safety and Physical Education
History
Science and Technology and Engineering Education
Alternate Academic Content Standards for Math
Alternate Academic Content Standards for Reading
American School Counselor Association for Students
English Language Proficiency
Interpersonal Skills
School Climate
World Language

Non Existent
Developing
Developing
Accomplished

Non Existent
Developing
Developing
Accomplished

Accomplished

Accomplished

Accomplished
Non Existent
Non Existent
Developing
Non Existent
Developing
Developing
Developing
Developing
Developing
Non Existent
Developing
Developing
Accomplished
Non Existent

Accomplished
Non Existent
Non Existent
Developing
Non Existent
Developing
Developing
Developing
Developing
Developing
Non Existent
Developing
Developing
Accomplished
Non Existent

Explanation for standard areas checked "Needs Improvement" or "Non Existent":
We do not offer the courses marked as Non Existent above.

Adaptations
Elementary Education-Primary Level
Checked answers
None.
Unchecked answers
None.
Elementary Education-Intermediate Level
Checked answers
None.
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Unchecked answers
None.
Middle Level
Checked answers
None.
Unchecked answers
None.
High School Level
Checked answers








Civics and Government
PA Core Standards: English Language Arts
PA Core Standards: Literacy in History/Social Studies, Science and Technical Subjects
PA Core Standards: Mathematics
Health, Safety and Physical Education
History
Science and Technology and Engineering Education

Unchecked answers
None.
Explanation for any standards checked:
We require our teachers to research, expand and improve their curriculum annually.

Curriculum
Planned Instruction
Elementary Education-Primary Level
Curriculum Characteristics
Objectives of planned courses, instructional units or interdisciplinary
studies to be achieved by all students are identified for each subject area.
Content, including materials and activities and estimated instructional
time to be devoted to achieving the academic standards are identified.
The relationship between the objectives of a planned course,
instructional unit or interdisciplinary studies and academic standards
are identified.
Procedures for measurement of mastery of the objectives of a planned
course, instructional unit or interdisciplinary studies are identified.
Processes used to ensure Accomplishment:
This narrative is empty.

Status
Not answered
Not answered
Not answered
Not answered
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Explanation for any standards areas checked "Needs Improvement" or "Non Existent". How the
LEA plans to address their incorporation:
This narrative is empty.
Elementary Education-Intermediate Level
Curriculum Characteristics
Objectives of planned courses, instructional units or interdisciplinary
studies to be achieved by all students are identified for each subject area.
Content, including materials and activities and estimated instructional
time to be devoted to achieving the academic standards are identified.
The relationship between the objectives of a planned course,
instructional unit or interdisciplinary studies and academic standards
are identified.
Procedures for measurement of mastery of the objectives of a planned
course, instructional unit or interdisciplinary studies are identified.

Status
Not answered
Not answered
Not answered
Not answered

Processes used to ensure Accomplishment:
This narrative is empty.

Explanation for any standards areas checked "Needs Improvement" or "Non Existent". How the
LEA plans to address their incorporation:
This narrative is empty.
Middle Level
Curriculum Characteristics
Objectives of planned courses, instructional units or interdisciplinary
studies to be achieved by all students are identified for each subject area.
Content, including materials and activities and estimated instructional
time to be devoted to achieving the academic standards are identified.
The relationship between the objectives of a planned course,
instructional unit or interdisciplinary studies and academic standards
are identified.
Procedures for measurement of mastery of the objectives of a planned
course, instructional unit or interdisciplinary studies are identified.

Status
Developing
Developing
Developing
Developing

Processes used to ensure Accomplishment:
Our curriculum is aligned with the Pennsylvania Common Core standards and requirements. We
also align our curriculum with similar courses that are offered in the Pittsburgh Public Schools.

Explanation for any standards areas checked "Needs Improvement" or "Non Existent". How the
LEA plans to address their incorporation:
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This narrative is empty.
High School Level
Curriculum Characteristics
Objectives of planned courses, instructional units or interdisciplinary
studies to be achieved by all students are identified for each subject area.
Content, including materials and activities and estimated instructional
time to be devoted to achieving the academic standards are identified.
The relationship between the objectives of a planned course,
instructional unit or interdisciplinary studies and academic standards
are identified.
Procedures for measurement of mastery of the objectives of a planned
course, instructional unit or interdisciplinary studies are identified.

Status
Developing
Developing
Developing
Developing

Processes used to ensure Accomplishment:
Our curriculum is aligned with the Pennsylvania Common Core standards and requirements. We
also align our curriculum with similar courses that are offered in the Pittsburgh Public Schools.

Explanation for any standards areas checked "Needs Improvement" or "Non Existent". How the
LEA plans to address their incorporation:
This narrative is empty.

Modification and Accommodations
Explain how planned instruction contains modifications and accommodations that allow all
students at all mental and physical ability levels to access and master a rigorous standards
aligned curriculum.
The following accommodations and modifications with disabilities to master rigorous standards
that are aligned with the curriculum; extended time, smaller class size, study guides, guided
notes in reading, directions and questions read aloud, limited choices for test questions,
simplified rubrics and writing prompts.

Instruction
Instructional Strategies
Checked Answers
 Formal classroom observations focused on instruction
 Walkthroughs targeted on instruction
 Annual Instructional evaluations
 Peer evaluation/coaching
 Instructional Coaching
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Regular Lesson Plan Review
Checked Answers
 Administrators
 Building Supervisors
 Department Supervisors
 Instructional Coaches
Unchecked Answers
 Not Reviewed
Provide brief explanation of LEA's process for incorporating selected strategies.
Formal Observations focused on instruction are completed four times annually. Walkthroughs
targeted on instruction are done sporadically and unannounced throughout the school year.
Annual Instructional evaluations are completed between principal and teacher. The Intervention
Specialist also completes observations twice a quarter to provide teachers with feedback on the
implementation of their strategies. Peer Evaluations and coaching will happen twice per
semester. The Department Chair is the expert in their subject area and performs instructional
coaching on an as-needed basis. Lesson plans are reviewed by the principal and the Intervention
Specialist weekly and feedback is provided to the teachers and as well as the Department Heads.
Specific research-proven strategies are provided to the teachers to improve student deficits.

Provide brief explanation for strategies not selected and how the LEA plans to address their
incorporation.
This narrative is empty.

Responsiveness to Student Needs
Elementary Education-Primary Level
Instructional Practices
Structured grouping practices are used to meet student needs.
Flexible instructional time or other schedule-related practices are used
to meet student needs.
Differentiated instruction is used to meet student needs.
A variety of practices that may include structured grouping, flexible
scheduling and differentiated instruction are used to meet the needs of
gifted students.

Status
Not answered
Not answered
Not answered
Not answered

If necessary, provide further explanation. (Required explanation if column selected was
This narrative is empty.
Elementary Education-Intermediate Level
Instructional Practices
Structured grouping practices are used to meet student needs.

Status
Not answered
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Flexible instructional time or other schedule-related practices are used
to meet student needs.
Differentiated instruction is used to meet student needs.
A variety of practices that may include structured grouping, flexible
scheduling and differentiated instruction are used to meet the needs of
gifted students.

Not answered
Not answered
Not answered

If necessary, provide further explanation. (Required explanation if column selected was
This narrative is empty.
Middle Level
Instructional Practices
Structured grouping practices are used to meet student needs.
Flexible instructional time or other schedule-related practices are used
to meet student needs.
Differentiated instruction is used to meet student needs.
A variety of practices that may include structured grouping, flexible
scheduling and differentiated instruction are used to meet the needs of
gifted students.

Status
Implemented in
less than 50% of
district
classrooms
Full
Implementation
Full
Implementation
Implemented in
less than 50% of
district
classrooms

If necessary, provide further explanation. (Required explanation if column selected was
Structured grouping practices are used as often as possible, but due to the nature of our student
population, grouping does not always benefit the needs of the students. For our
gifted students, we provide a GIEP, adapted curriculum. These students also complete an
additional project in the area that they excel in to give them more chances to expand in their
academic horizon.
High School Level
Instructional Practices
Structured grouping practices are used to meet student needs.
Flexible instructional time or other schedule-related practices are used
to meet student needs.
Differentiated instruction is used to meet student needs.
A variety of practices that may include structured grouping, flexible
scheduling and differentiated instruction are used to meet the needs of
gifted students.

Status
Implemented in
less than 50% of
district
classrooms
Full
Implementation
Full
Implementation
Implemented in
less than 50% of
district
classrooms
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If necessary, provide further explanation. (Required explanation if column selected was
Structured grouping practices are used as often as possible, but due to the nature of our student
population, grouping does not always benefit the needs of the students. For our gifted students,
we provide a GIEP, adapted curriculum. These students also complete an additional project in
the area that they excel in to give them more chances to expand in their academic horizon.

Recruitment
Describe the process you implement to recruit and assign the most effective and highly qualified
teachers in order to meet the learning needs of students who are below proficiency or are at
risk of not graduating.
Community Specialists Corporation is an Equal Opportunity Employer. Open positions are
advertised online through websites such as Careerbuilder and PA Educator. In addition,
representatives from the Human Resources Department attend on campus recruiting events at
local universities. All applicants for open positions are reviewed by the Human Resources
Department. Candidates are considered based on education level, previous work experience,
and extracurricular activities. Once contacted an interview is scheduled and the candidate is
interviewed by administration. The candidate is screened to make sure that they are highly
qualified in their content area and have experience with low performing students.

Assessments
Local Graduation Requirements
Course Completion
Total Courses
English
Mathematics
Social Studies
Science
Physical Education
Health
Music, Art, Family &
Consumer Sciences,
Career and Technical
Education
Electives
Minimum % Grade
Required for Credit
(Numerical Answer)

Local Assessments

SY 19/20

SY 20/21

SY 21/22

23.00
4.00
4.00
3.00
3.00
1.00
2.00

23.00
4.00
4.00
3.00
3.00
1.00
2.00

23.00
4.00
4.00
3.00
3.00
1.00
2.00

0.00

0.00

0.00

6.00

6.00

6.00

60.00

60.00

60.00
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Standards

WA

Arts and Humanities
Career Education and Work
Civics and Government
PA Core Standards: English
Language Arts
PA Core Standards: Literacy in
History/Social Studies, Science and
Technical Subjects
PA Core Standards: Mathematics
Economics
Environment and Ecology
Family and Consumer Sciences
Geography
Health, Safety and Physical
Education
History
Science and Technology and
Engineering Education
Alternate Academic Content
Standards for Math
Alternate Academic Content
Standards for Reading
World Language

TD

NAT

DA

X
X

PSW

Other

X

X

X

X

X

X

X

X

X

X

X
X
X
X
X
X

X

X

X

Graduation Requirement Specifics
We affirm that our entity requires demonstration of proficiency or above in each of the
following State academic standards: English Language Arts and Mathematics, Science and
Technology and Environment and Ecology, as determined through any one or a combination of
the following:Checked answers


Completion of secondary level coursework in English Language Arts (Literature), Algebra
I and Biology in which a student demonstrates proficiency on the associated Keystone
Exam or related project-based assessment if § 4.4(d)(4) (relating to general policies)
applies.

Unchecked answers


Locally approved and administered assessments, which shall be independently and
objectively validated once every 6 years. Local assessments may be designed to include
a variety of assessment strategies listed in ? 4.52(c) and may include the use of one or
more Keystone Exams. Except for replacement of individual test items that have a
similar level of difficulty, a new validation is required for any material changes to the
assessment. Validated local assessments must meet the following standards:
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I.

Alignment with the following State academic standards: English Language Arts
(Literature and Composition); Mathematics (Algebra I) and Environment and
Ecology (Biology).

II. Performance level expectations and descriptors that describe the level of
performance required to achieve proficiency comparable to that used for the
Keystone Exams.
III. Administration of the local assessment to all students, as a requirement for
graduation, except for those exempted by their individualized education
program under subsection (g), regarding special education students, or gifted
individualized education plan as provided in ? 16.32 (relating to GIEP).
IV. Subject to appropriations provided by law, the cost to validate local
assessments shall be evenly divided between the school district, AVTS or charter
school, including a cyber-charter school, and the Department. If the Department
does not provide sufficient funding to meet its share, local assessments
submitted for validation shall be deemed valid until a new validation is due to
the Department.
V. The Department will establish a list of entities approved to perform
independent validations of local assessments in consultation with the Local
Assessment Validation Advisory Committee as provided in ? 4.52(f).
VI. School boards shall only approve assessments that have been determined to
meet the requirements of this subsection by an approved entity performing the
independent validation. If a school district, AVTS or charter school, including a
cyber-charter school, uses a local assessment that has not been independently
validated, the Secretary will direct the school entity to discontinue its use until
the local assessment is approved through independent validation by an
approved entity.


Completion of an Advanced Placement exam or International Baccalaureate exam that
includes academic content comparable to the appropriate Keystone Exam at a score
established by the Secretary to be comparable to the proficient level on the appropriate
Keystone Exam.



Not Applicable. Our LEA does not offer High School courses.

Methods and Measures
Summative Assessments
Summative Assessments
Data Analysis of Norm Referenced Reading Tests

EEP

EEI

ML

HS

X

X
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Parent and Community Feedback Systems
Drop Prevention Expansion
Teacher Final Exam
Keystone's
PSSA's
Data Analysis of Norm Referenced Math Tests

X
X
X

X
X
X
X

X
X

X

ML

HS

X

X

X

X

X
X
X

X
X
X

ML

HS

X
X
X
X
X
X
X
X
X

X
X
X
X
X
X
X
X
X

X

X

X

X

ML

HS

X
X
X
X
X

X
X
X
X
X

Benchmark Assessments
Benchmark Assessments

EEP

EEI

Curriculum Revision of Intervention Strategies
Periodic Review of Curriculum Revision of Culturally
Relevant Pedagogy
Mid Term
Wilson Reading Benchmark
Slosson
Formative Assessments
Formative Assessments

EEP

EEI

Variety of Student Achievement Assessments
Differentiated Instruction
Disruptive Problem Behavior Program
Anti-Drugs and Violence Program
Career Pathways
Character and Social Skills Building
Instructional Conversation
Instructional Coaching
Safe School Program Implementation
Intervention Specialist Observation for
implementation of instructional strategies
Individualized student data analysis sheets for
instructors
Diagnostic Assessments
Diagnostic Assessments
TOWRE
GORT
WoodCock Johnson Subtest
Needs Based Assessment
Mental Health Assessment

EEP

EEI
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Validation of Implemented Assessments
Validation Methods

EEP

EEI

External Review
Intermediate Unit Review
LEA Administration Review
Building Supervisor Review
Department Supervisor Review
Professional Learning Community Review
Instructional Coach Review
Teacher Peer Review

ML

HS

X
X
X
X
X
X
X
X

X
X
X
X
X
X
X
X

Provide brief explanation of your process for reviewing assessments.
Once the new student orientation process in the administration is complete, students meet with
the intervention specialist for individualized data collection. New students are interviewed by
the reading specialist to determine his/her affect towards school, their post-secondary career
interests, and their work history. Students receive a Needs-Based Assessment to screen for
mental, physical, emotional, and social needs. The intervention specialist then administers
screeners in reading, writing, and math. The screeners are as follows:


The Slosson Oral Reading Test (SORT-3)



The Test of Oral Word Reading Equivalency (TOWRE-2)



The Woodcock Johnson Test of Achievement Reading Comprehension Cluster

o

Passage Comprehension & Vocabulary subtests



The Woodcock Johnson Test of Achievement Basic Mathematics Cluster



Math Facts Fluency & Calculation subtests



Editing & Spelling Subtests



The Woodcock Johnson Test of Achievement Basic Writing Cluster



School-Developed Needs-Based Assessment Screener

o


for mental, emotional, physical, and social needs
Student Interview Personal Values Assessment
Once the screeners have been administered, the Intervention Specialist reviews the students’
screeners and inputs their scores into a Google Document which all school instructors have
access to. The Needs-Based Assessment is followed up by the Parent & Service Coordinator and
referrals to the Mental Health Department are made on a case-by-case basis. A student
individualized data analysis document is created by the intervention specialist with specific
learning indicators and trends, as well as IEP accommodations, included in the document.
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Student interview and values are typed onto the document and all grade-level teachers are
required to have a copy of the student data document in their Teacher Data Binders.

Development and Validation of Local Assessments
If applicable, explain your procedures for developing locally administered assessments and how
they are independently and objectively validated every six years.
The New Academy Charter School does not develop locally administered assessments.

Collection and Dissemination
Describe your system to collect, analyze and disseminate assessment data efficiently and
effectively for use by LEA leaders and instructional teams.
All student data is disseminated to LEA leaders and instructional teams via The New Academy
Charter School’s Google Drive platform. The documents which all instructors and administration
have access to on the school’s Google Drive include the “Master All Student Academic Levels”
excel sheet, “Student Facesheets” individual data analysis documents, and the “Needs-Based
Assessment Categories” excel sheet. The SPED department, department heads, directors,
teachers, and Parent & Service Coordinator all have access to these documents. The documents
are updated weekly by the Intervention Specialist.

Data Informed Instruction
Describe how information from the assessments is used to assist students who have not
demonstrated achievement of the academic standards at a proficient level or higher.
Once the information has been disseminated to the school officials, the intervention specialist
placed the students in a MTSS based on the student’s reading deficits.

Reading Multi-Tier System
At or Above Grade Level
Tier 1: Functional Literacy w/ Minor Deficit(s)
Tier 2: Functional Literacy w/ Major Deficit(s)
Tier 3: One Target Area of Major Deficit
Tier 4: Two Target Areas of Major Deficit
Tier 5: Three Target Areas of Major Deficit
Tier 6: Four Target Areas of Major Deficit
Tier 7: Five Target Areas of Major Deficit (Phonemic Awareness Intervention)
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Teachers receive regular professional development concerning appropriate intervention
strategies based on the students’ MTSS standing. These professional development sessions
consist of remedial phonics, vocabulary, comprehension, fluency, and writing instructional
strategies and methodologies on how to increase student literacy levels. The Slosson and the
Woodcock Johnson’s Mathematics and Writing Clusters subtests are administered at the end of
the year to determine students’ academic growth.
Students who are in Tiers 6 and 7 of the reading MTSS have the opportunity to be a part of the
Read 180 class and the Wilson Reading System pull-outs. Students in Tiers 5 and 4 remain in the
general education classroom with specific strategies implemented by the teacher to improve
student literacy, as given within the professional development communities. Students in Tiers 1,
2, and 3 are considered at functional literacy level.

Assessment Data Uses
Assessment Data Uses

EEP

EEI

Assessment results are reported out by PA
assessment anchor or standards-aligned learning
objective.
Instructional practices are identified that are linked to
student success in mastering specific PA assessment
anchors, eligible content or standards-aligned
learning objectives.
Specific PA assessment anchors, eligible content or
standards-aligned learning objectives are identified
for those students who did not demonstrate sufficient
mastery so that teachers can collaboratively create
and/or identify instructional strategies likely to
increase mastery.
Instructional practices modified or adapted to
increase student mastery.

ML

HS

X

X

X

X

X

X

X

X

Provide brief explanation of the process for incorporating selected strategies.
Based on assessment results, teachers develop accommodations in their classrooms, in their
curriculum and in their local assessments. When needed, additional testing is done by the
School Psychologist to determine any areas that need further support or accommodations.

Provide brief explanation for strategies not selected and how you plan to address their
incorporation.
This narrative is empty.

Distribution of Summative Assessment Results
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Distribution Methods

EEP

EEI

Course Planning Guides
Directing Public to the PDE & other Test-related
Websites
Individual Meetings
Letters to Parents/Guardians
Local Media Reports
Website
Meetings with Community, Families and School Board
Mass Phone Calls/Emails/Letters
Newsletters
Press Releases
School Calendar
Student Handbook

ML

HS

X

X

X

X

X
X
X
X
X
X
X

X
X
X
X
X
X
X

X
X

X
X

Provide brief explanation of the process for incorporating selected strategies.
Information regarding summative assessments and data are distributed to the public via the
strategies marked above numerous times during the school year. Course planning guides are
included in the enrollment package sent home to all new students. Letters are sent home
after the SPP score has been established and prior to testing windows. The SPP scores are also
made public via local media reports. Newsletters are sent out monthly, school calendars and
handbooks are distributed at the start of every school year. Open-Houses are held each
semester, board meetings are held quarterly and individual meetings are held on an as needed
basis.

Provide brief explanation for strategies not selected and how the LEA plans to address their
incorporation.
Our summative assessment data will continue to be included in city-wide assessment reporting
that is released to the public through media sources.

Safe and Supportive Schools
Programs, Strategies and Actions
Programs, Strategies and Actions
Biennially Updated and Executed Memorandum of
Understanding with Local Law Enforcement
School-wide Positive Behavioral Programs
Conflict Resolution or Dispute Management
Peer Helper Programs
Safety and Violence Prevention Curricula
Student Codes of Conduct

EEP

EEI

ML

HS

X

X

X
X

X
X

X

X
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Comprehensive School Safety and Violence
Prevention Plans
Purchase of Security-related Technology
Student, Staff and Visitor Identification Systems
Placement of School Resource Officers
Student Assistance Program Teams and Training
Counseling Services Available for all Students
Internet Web-based System for the Management of
Student Discipline

X

X

X
X
X
X
X

X
X
X
X
X

X

X

Explanation of strategies not selected and how the LEA plans to address their incorporation:
Guidance department plans on implementing a student leadership committee consisting of
positive students that will provide peer helper skills, develop a movement to educate their peers
in relation to safety and violence prevention, and other national campaigns.

Developmental Services
Developmental Services

EEP

EEI

Academic Counseling
Attendance Monitoring
Behavior Management Programs
Bullying Prevention
Career Awareness
Career Development/Planning
Coaching/Mentoring
Compliance with Health Requirements –i.e.,
Immunization
Emergency and Disaster Preparedness
Guidance Curriculum
Health and Wellness Curriculum
Health Screenings
Individual Student Planning
Nutrition
Orientation/Transition
RTII/MTSS
Wellness/Health Appraisal

ML

HS

X
X
X
X
X
X
X

X
X
X
X
X
X
X

X

X

X
X
X
X
X
X
X
X
X

X
X
X
X
X
X
X
X
X

ML

HS

X

X

Explanation of developmental services:
This narrative is empty.

Diagnostic, Intervention and Referral Services
Diagnostic, Intervention and Referral Services
Accommodations and Modifications

EEP

EEI
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Administration of Medication
Assessment of Academic Skills/Aptitude for Learning
Assessment/Progress Monitoring
Casework
Crisis Response/Management/Intervention
Individual Counseling
Intervention for Actual or Potential Health Problems
Placement into Appropriate Programs
Small Group Counseling-Coping with life situations
Small Group Counseling-Educational planning
Small Group Counseling-Personal and Social
Development
Special Education Evaluation
Student Assistance Program

X
X
X
X
X
X
X
X
X
X

X
X
X
X
X
X
X
X
X
X

X

X

X
X

X
X

ML

HS

X
X
X

X
X
X

X

X

X
X
X
X
X
X
X

X
X
X
X
X
X
X

X

X

X
X

X
X

ML

HS

Explanation of diagnostic, intervention and referral services:
This narrative is empty.

Consultation and Coordination Services
Consultation and Coordination Services

EEP

EEI

Alternative Education
Case and Care Management
Community Liaison
Community Services Coordination (Internal or
External)
Coordinate Plans
Coordination with Families (Learning or Behavioral)
Home/Family Communication
Managing Chronic Health Problems
Managing IEP and 504 Plans
Referral to Community Agencies
Staff Development
Strengthening Relationships Between School
Personnel, Parents and Communities
System Support
Truancy Coordination
Explanation of consultation and coordination services:
This narrative is empty.

Communication of Educational Opportunities
Communication of Educational Opportunities

EEP

EEI
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Course Planning Guides
Directing Public to the PDE & Test-related Websites
Individual Meetings
Letters to Parents/Guardians
Local Media Reports
Website
Meetings with Community, Families and Board of
Directors
Mass Phone Calls/Emails/Letters
Newsletters
Press Releases
School Calendar
Student Handbook

X
X
X
X
X
X

X
X
X
X
X
X

X

X

X
X

X
X

X
X

X
X

ML

HS

X
X
X
X

X
X
X
X

X

X

X
X
X

X
X
X

Communication of Student Health Needs
Communication of Student Health Needs

EEP

EEI

Individual Meetings
Individual Screening Results
Letters to Parents/Guardians
Website
Meetings with Community, Families and Board of
Directors
Newsletters
School Calendar
Student Handbook

Health and Safety
Health and Safety
Are all students required to be fully immunized in accordance with the
requirements of the Commonwealth of Pennsylvania and the
requirements of local jurisdictions in order to be admitted to the Charter
School?
Is a certified school nurse on the Charter School staff?
Are physical health records and dental records kept according to
requirements of the State of Pennsylvania?
Does the Charter School comply with all regulations concerning the
dispensation of medicines?
May Charter School students possess any prescription or nonprescription medication?
Are students/parents required to turn over all prescription and nonprescription medication to a Charter School nurse with descriptions
regarding dissemination provided according to a required Charter

Answer
Yes
Yes
Yes
Yes
No
Yes
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School format, and are the medications provided in the original
containers with accurate content and dosage information on the labels?
Is the Charter School in compliance with all pertinent code and license
requirements related to Fire Prevention and Fire Drill procedures?
Are Fire Drill procedures posted in each classroom and are Fire Drills
held at least once a month?
Does the Charter School participate in the Federal Free and Reduced
Lunch Program?
Are all students eligible to participate in Federal Breakfast and Lunch
programs?
Are all claims and reports associated with Federal Breakfast and Lunch
programs submitted as required?

Yes
Yes
Yes
Yes
Yes

Description of the responsibilities of the Charter School nurse(s)
1. Assist school physicians and dentists in planning and organizing the School Health Program.
2. Encourage parents to have exams completed by family physicians and dentists.
3. Maintain comprehensive health records on students.
4. Administer required vision and hearing tests.
5. Conduct height and weight measurements as scheduled.
6. Follow the tuberculin testing schedule.
7. Submit the required health reimbursement to the Commonwealth in a timely manner.
8. Perform any duties required by supervisor.

Food Service Program
Describe unique features of the Charter School meal program
All students begin the school day with a breakfast provided free of charge, which includes ham,
sausage, eggs, waffles, pancakes, or French toast. Students also are given a meat selection each day
of either bacon or sausage. Every day, the students can choose from a variety of cereal selections.
All students are also provided lunch, which again is free of charge. Students are given two choices
daily and are provided with a daily soup and salad bar. The New Academy Charter School has an onsite chef who masterfully arranges healthy menus for our students.

Safety and Security
Describe the essential Charter School policies, procedures, and practices that are implemented
to provide security and safety for Charter School students, staff, and visitors:
Video cameras are available for teacher training and may be utilized for addressing student
behavior if needed. Cameras are placed throughout the building when necessary. In the event of
a threatening activity all classes, school functions and administrative offices will be secured.
Students will be asked to remain in the classrooms until the situation has been resolved or
evacuation has been ordered. All visitors must be buzzed in through our double locked entrance
and sign in with proof of identification with the secretary.
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Compliance With Health and Safety Requirements and Maintenance of
Health and Immunizations Records for Students
Wellness Policy
The school wellness policy
DOC file uploaded.
Health Reimbursement Policy
The school policy regarding Health Reimbursement
DOC file uploaded.

Current School Insurance Coverage Policies and Programs
Current Insurance Accord
The school’s current Insurance Accord
DOCX file uploaded.
Certificate of Liability
The school’s Certificate of Liability
DOCX file uploaded.
Insurance Coverage Details
Description of the details of the school’s insurance coverage and/or copies of pertinent
insurance policies
Files uploaded:
 Academy Charter - CSC Insurance Cert 2018-2019.docx

Transportation
Describe the charter school’s transportation program. Include in the discussion whether the
charter school, the school district, or a private company operates the transportation program.
Also, include a description of transportation accommodations for special education students and
suggestions for improvement to the program: Describe the requirements students must meet in
order to be eligible for free transportation.
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The New Academy Charter School provides door-to-door transportation for all
students. This service is available both to and from school. Nine passenger vans are
currently used as The Academy’s mode of transportation. These vans are operated
by employees that work directly with the Charter School students in either a
counseling or teaching capacity. At this time we do not have any students who need
transportation accommodations, however, in the future if we have students with
special needs who need this type of accommodation we should create a team and
discuss the types of accommodations prior to the student’s arrival.

Free Transportation Eligibility Requirements
The requirements students must meet in order to be eligible for free transportation (optional if
described in the narrative)
No file has been uploaded.

Student Conduct
Charter School’s Code of Student Conduct
Are the expectations of students, parents, school staff members, and the
Board of Trustees delineated by the Code of Student Conduct?
Are the rules of conduct explained in student friendly-language?
Are the consequences of violations of rules of conduct explained in
student-friendly language?
Does the Code of Student Conduct apply on school grounds during the
school day as well as immediately before and after school hours?
Does the Code of Student Conduct apply on school grounds at any other
time when a school group is using the school?
Does the Code of Student Conduct apply off school grounds and the
immediate perimeter of the school building, including any school
activity, function, or event?
Does the Code of Student Conduct apply during travel to and from school,
including actions on any school bus, van, or any other public
conveyance?
Does the Code of Student Conduct apply off school grounds where the
misconduct may reasonably be expected to undermine the proper
disciplinary authority of the school, the safety of students or staff, or
cause disruption within the school?
Does the Code of Student Conduct require that students who are found in
possession of illegal drugs, firearms, or other dangerous weapons, or
those who commit acts of misconduct, which disrupt the school’s
educational process, be suspended immediately and face possible
expulsion?
Does the Code of Student Conduct specify that If a student becomes
aware that a fellow student is in possession of illegal substances,
firearms, weapons or any items that could endanger his/her safety or the
safety of others, that student has a duty to inform an adult such as a

Answer
Yes
Yes
Yes
Yes
Yes
Yes
Yes

Yes

Yes

Yes
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parent, teacher, counselor, director or staff member?
Do all disciplinary actions for misconduct include a conference between
the teacher and/or administrator, student, and parents followed by
written notification to the parent or guardian?

Yes

If necessary, provide further explanation.
This narrative is empty.
Code of Student Conduct
The school’s Code of Student Conduct
DOCX file uploaded.

Frequency of Communication
Elementary Education - Primary Level
 Never
Elementary Education - Intermediate Level
 Never
Middle Level
 Quarterly
High School Level
 Quarterly

Collaboration for Interventions
Describe the collaboration between classroom teachers and individuals providing interventions
regarding differing student needs and academic progress.
The collaboration between the regular education teacher and special education teacher is
paramount. Teachers have expertise in many areas, and combining these skills make both
teachers effective in meeting the needs of students. Teachers also work with outside agencies
and their involvement only increases student achievement and positive relationships’.

Community and Parent Engagement
Describe the Board of Trustees’ efforts in promoting opportunities for community and parent
engagement in school activities.
The Board of Trustees approved the development of a Parental Advisory Board which
includes three parents who have students’ currently in school or who have attended The New
Academy Charter School. This Parental Advisory Board meets to discuss various issues
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concerning the school. The Parental Board deals with issues such as parental concerns, field
trips, additional programming and future goals of the school.
As directed by the Board, The New Academy Charter School actively encourages parent
involvement. Prior to the school year, a family counselor visits all students’ homes, explaining
the school’s goals for the upcoming school year. At this informational meeting, the
parent/student handbook is discussed along with pertinent information. During the school year,
an Open House Dinner is held at the beginning of both semesters. Transportation is provided
for parents interested in attending. During the Open House Dinners, parents are encouraged to
be part of their son or daughter’s educational experience.
At the conclusion of the first grading period, all parents are invited to a parent/teacher
conference. These conferences are held in the evening and include transportation and
dinner. Throughout the rest of the year, parents are encouraged to schedule conferences to
discuss their child's progress. In addition to attending dinners and conferences, parents are
also encouraged to participate in The Academy Charter School's Parent Teacher Organization
(PTO).

Community Coordination
Describe how you accomplish coordination with community operated infant and toddler
centers, as well as preschool early intervention programs. In addition, describe the community
coordination with the following before or after school programs and services for all grade levels,
including pre-kindergarten, if offered, through grade 12.
1.
2.
3.
4.

Child care
After school programs
Youth workforce development programs
Tutoring

We work alongside the ‘Teen Elect’ program through Pittsburgh Public Schools where we utilize
an advocate to assist student parents with child care, parenting skills, employment, healthcare
and community resources.

Preschool Agency Coordination
Explain how the LEA coordinates with agencies that serve preschool age children with
disabilities.
1. Address coordination activities designed to identify and serve children with disabilities
and the supports and accommodations available to ensure both physical and
programmatic access.
2. Address pre-kindergarten programs operated directly by the LEA and those operated by
community agencies under contract from the LEA.
3. Describe how the LEA provides for a smooth transition from the home setting and any
early childhood care or educational setting the students attend, to the school setting.
The Academy Charter School does not serve pre-school aged students.

36

Materials and Resources
Description of Materials and Resources
Elementary Education-Primary Level
Material and Resources Characteristics
Aligned and supportive of academic standards, progresses level to level
and demonstrates relationships among fundamental concepts and skills
A robust supply of high quality aligned instructional materials and
resources available
Accessibility for students and teachers is effective and efficient
Differentiated and equitably allocated to accommodate diverse levels of
student motivation, performance and educational needs

Status
Non Existent
Non Existent
Non Existent
Non Existent

Provide explanation for processes used to ensure Accomplishment.
We do not service Elementary School students.

Explanation for any row checked "Needs Improvement" or "Non Existent". How the LEA plans to
address their incorporation:
We do not service Elementary School students.
Elementary Education-Intermediate Level
Material and Resources Characteristics
Aligned and supportive of academic standards, progresses level to level
and demonstrates relationships among fundamental concepts and skills
A robust supply of high quality aligned instructional materials and
resources available
Accessibility for students and teachers is effective and efficient
Differentiated and equitably allocated to accommodate diverse levels of
student motivation, performance and educational needs

Status
Non Existent
Non Existent
Non Existent
Non Existent

Provide explanation for processes used to ensure Accomplishment.
We do not service Elementary School students.

Explanation for any row checked "Needs Improvement" or "Non Existent". How the LEA plans to
address their incorporation:
We do not service Elementary School students.
Middle Level
Material and Resources Characteristics
Aligned and supportive of academic standards, progresses level to level

Status
Accomplished
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and demonstrates relationships among fundamental concepts and skills
A robust supply of high quality aligned instructional materials and
resources available
Accessibility for students and teachers is effective and efficient
Differentiated and equitably allocated to accommodate diverse levels of
student motivation, performance and educational needs

Accomplished
Accomplished
Accomplished

Provide explanation for processes used to ensure Accomplishment.
Through grant assistance, we were able to create a resource library for staff and students that
contain a robust and diverse supply of high quality aligned instructional materials and resources.
The library also contains new technology such as laptops, ELMO’s, SMART boards, projectors,
and educational DVD’s to assist students in the learning process. We update our textbooks and
supplemental materials as needed based on the results of the teacher’s needs assessment
surveys given at the end of each school year. We have 9 classrooms that are equipped with
Promethean Boards, 14 classrooms that are outfitted with SMART TV's, and at least 3 student
laptops and all teachers have DELL Laptops.

Explanation for any row checked "Needs Improvement" or "Non Existent". How the LEA plans to
address their incorporation:
This narrative is empty.
High School Level
Material and Resources Characteristics
Aligned and supportive of academic standards, progresses level to level
and demonstrates relationships among fundamental concepts and skills
A robust supply of high quality aligned instructional materials and
resources available
Accessibility for students and teachers is effective and efficient
Differentiated and equitably allocated to accommodate diverse levels of
student motivation, performance and educational needs

Status
Accomplished
Accomplished
Accomplished
Accomplished

Provide explanation for processes used to ensure Accomplishment.
Through grant assistance, we were able to create a resource library for staff and students that
contain a robust and diverse supply of high quality aligned instructional materials and resources.
The library also is equipped with two interactive boards. The library also contains new
technology such as laptops, ELMO’s, SMART boards, projectors, and educational DVD’s to assist
students in the learning process. We update our textbooks and supplemental materials as
needed based on the results of teacher’s needs assessment surveys given at the end of each
school year. We have 9 classrooms that are equipped with Promethean Boards and 14
classrooms that outfitted with SMART TV's and at least 3 student laptops and all teachers have
Dell Tablets.

38
Explanation for any row checked "Needs Improvement" or "Non Existent". How the LEA plans to
address their incorporation:
This narrative is empty.

SAS Incorporation
Elementary Education-Primary Level
Standards
Arts and Humanities
Career Education and Work
Civics and Government
PA Core Standards: English Language Arts
PA Core Standards: Literacy in History/Social Studies, Science and
Technical Subjects
PA Core Standards: Mathematics
Economics
Environment and Ecology
Family and Consumer Sciences
Geography
Health, Safety and Physical Education
History
Science and Technology and Engineering Education
Alternate Academic Content Standards for Math
Alternate Academic Content Standards for Reading
American School Counselor Association for Students
Early Childhood Education: Infant-Toddler&rarr;Second Grade
English Language Proficiency
Interpersonal Skills
School Climate

Status
Not answered
Not answered
Not answered
Not answered
Not answered
Not answered
Not answered
Not answered
Not answered
Not answered
Not answered
Not answered
Not answered
Not answered
Not answered
Not answered
Not answered
Not answered
Not answered
Not answered

Further explanation for columns selected "
This narrative is empty.
Elementary Education-Intermediate Level
Standards
Arts and Humanities
Career Education and Work
Civics and Government
PA Core Standards: English Language Arts
PA Core Standards: Literacy in History/Social Studies, Science and
Technical Subjects
PA Core Standards: Mathematics
Economics

Status
Not answered
Not answered
Not answered
Not answered
Not answered
Not answered
Not answered
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Environment and Ecology
Family and Consumer Sciences
Geography
Health, Safety and Physical Education
History
Science and Technology and Engineering Education
Alternate Academic Content Standards for Math
Alternate Academic Content Standards for Reading
American School Counselor Association for Students
English Language Proficiency
Interpersonal Skills
School Climate

Not answered
Not answered
Not answered
Not answered
Not answered
Not answered
Not answered
Not answered
Not answered
Not answered
Not answered
Not answered

Further explanation for columns selected "
This narrative is empty.
Middle Level
Standards
Arts and Humanities
Career Education and Work
Civics and Government
PA Core Standards: English Language Arts
PA Core Standards: Literacy in History/Social Studies, Science and
Technical Subjects
PA Core Standards: Mathematics
Economics
Environment and Ecology
Family and Consumer Sciences
Geography

Health, Safety and Physical Education

History
Science and Technology and Engineering Education

Status
Not Applicable
Implemented in
less than 50% of
district
classrooms
Not Applicable
Full
Implementation
Full
Implementation
Full
Implementation
Not Applicable
Not Applicable
Not Applicable
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms
Implemented in
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Alternate Academic Content Standards for Math
Alternate Academic Content Standards for Reading
American School Counselor Association for Students
English Language Proficiency
Interpersonal Skills

School Climate
World Language

50% or more of
district
classrooms
Full
Implementation
Full
Implementation
Level of
Implementation
is Unknown
Full
Implementation
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms
Not Applicable

Further explanation for columns selected "
The categories marked NA are not currently offered at The New Academy Charter School. The
categories marked <50% are not established as part of a curriculum, but materials and resources
are available in the library and through the Guidance Department to be used on an as needed
basis in regards to the American School Counselor Association for Students. SIG funds have been
allocated to implement Phase 1 of the development of Career Education and Work curriculum
and its associated materials and classrooms.
High School Level
Standards
Arts and Humanities
Career Education and Work
Civics and Government
PA Core Standards: English Language Arts
PA Core Standards: Literacy in History/Social Studies, Science and
Technical Subjects
PA Core Standards: Mathematics
Economics
Environment and Ecology

Status
Not Applicable
Implemented in
less than 50% of
district
classrooms
Full
Implementation
Full
Implementation
Full
Implementation
Full
Implementation
Not Applicable
Not Applicable
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Family and Consumer Sciences
Geography
Health, Safety and Physical Education
History
Science and Technology and Engineering Education
Alternate Academic Content Standards for Math
Alternate Academic Content Standards for Reading
American School Counselor Association for Students
English Language Proficiency
Interpersonal Skills

School Climate
World Language

Not Applicable
Not Applicable
Full
Implementation
Full
Implementation
Full
Implementation
Full
Implementation
Full
Implementation
Level of
Implementation
is Unknown
Full
Implementation
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms
Not Applicable

Further explanation for columns selected "
The categories marked NA are not currently offered at The New Academy Charter School. The
categories marked <50% are not established as part of a curriculum, but materials and resources
are available in the library and through the Guidance Department to be used on an as needed
basis in regards to the American School Counselor Association for Students. SIG funds have been
allocated to implement Phase 1 of the development of Career Education and Work curriculum
and its associated materials and classrooms.

Fiscal Solvency Policies
Describe policies and procedures that have been established to ensure and monitor fiscal
solvency.
On a monthly basis, The Academy Charter School's Finance Department and Management meet
to review enrollment, staffing, expenses, and results, from operation. By monitoring of fiscal
activity monthly, The Academy Charter School’s Finance Department and Management are able
to make business decisions about the current operations and plan strategically for the future.
Further, each year, and independent audit is conducted of the fiscal activities. During the audit,
fiscal solvency is evaluated by an outside entity.
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Accounting Systems
Explain what accounting system the charter school uses.
Please note that the charter school is required to have a system that integrates with the
Pennsylvania State Chart of Accounts for Pennsylvania Public Schools and the Annual Financial
Report utilizing Generally Accepted Accounting Principles (GAAP) for budgeting, accounting and
reporting.
The New Academy Charter School utilizes the accounting system MAS90 to summarize fiscal
data. The account structure adheres to the PA State Chart of Accounts for PA Public Schools.
Additionally, The Annual Financial Reports, budgeting, accounting, and reporting complies with
Generally Accepted Accounting Principles.

Professional Education
Characteristics
Charter’s Professional Education Characteristics

EEP

EEI

Enhances the educator’s content knowledge in the
area of the educator’s certification or assignment.
Increases the educator’s teaching skills based on
effective practice research, with attention given to
interventions for struggling students.
Increases the educator's teaching skills based on
effective practice research, with attention given to
interventions for gifted students.
Provides educators with a variety of classroom-based
assessment skills and the skills needed to analyze and
use data in instructional decision making.
Empowers educators to work effectively with parents
and community partners.
Charter’s Professional Education Characteristics
Provides the knowledge and skills to think and plan
strategically, ensuring that assessments, curriculum,
instruction, staff professional education, teaching
materials and interventions for struggling students
are aligned to each other, as well as to Pennsylvania’s
academic standards.
Provides the knowledge and skills to think and plan
strategically, ensuring that assessments, curriculum,
instruction, staff professional education, teaching
materials and interventions for gifted students are
aligned to each other, as well as to Pennsylvania's
academic standards.

EEP

EEI

ML

HS

X

X

X

X

X

X

X

X

X

X

ML

HS

X

X

X

X
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Provides leaders with the ability to access and use
appropriate data to inform decision making.
Empowers leaders to create a culture of teaching and
learning, with an emphasis on learning.
Instructs the leader in managing resources for
effective results.

X

X

X

X

X

X

Provide brief explanation of your process for ensuring these selected characteristics.
All courses have curriculum maps that align competencies to PA Standards and assessment
anchors. All teachers are observed four times a year. Part of this process includes a postobservation where curriculum implementation is discussed. Monthly, each department meets
to discuss curriculum and better/best practices.
Standards-aligned assessments and/or teacher-created assessments are used for benchmark,
formative, summative, and diagnostic assessments. These assessments monitor student
achievement and are noted in all course curriculum maps and implemented within the
classroom. PSSA and Keystone Exam scores allow teachers to determine present levels of
learning, and adapt curriculum as needed. Most of our students score below grade level.
Monthly, administrators meet for an Initiatives Meeting. During this time, all current programs
and implemented initiatives are discussed and progress is documented. Weekly teachers and
administrators meet after dismissal. Progress of student learning is discussed during
Department Meetings and IST Meetings. Data meetings take place during these times, where
data from PSSA and Keystone Exams are reflected upon and curriculum is modified. During
monthly IST meetings staff meet to discuss student work and critique answers to universal
open-ended questions students answered during PSSA class. The staff generate research driven
practices to improve student performances. Administration meets monthly with the technology
coordinator to analyze the overall growth and progress.
In order to reengage students within the classroom many of our teachers design lesson plans,
that align with our curriculum maps, which encourage student-centered learning. Our Truancy
Reduction Plan and Truancy Elimination Plan are also ways to reengage students and intervene
with students who are chronically absent. We use PowerSchool in order to monitor student
attendance, which is available for all staff to view. Even though all of these steps are in place,
our population is still transient and some students continue to be chronically absent.

Provide brief explanation for strategies not selected and how you plan to address their
incorporation.
All areas of professional education will be addressed throughout the school year.

Educator Discipline Act 126, 71
Provides educators with mandated reporter training, totaling 3 hours, every 5 years as outlined
in Act 126.
Questions
The LEA has conducted the required training on:
8/22/2018 1 hour training. Documented with an Agenda and Sign in sheets.
12/12/2018 1 hour training. Documented with an Agenda and Sign in sheets
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2/27/2019 1 hour training. Documented with an Agenda and Sign in sheets
The LEA plans to conduct the required training on approximately:
8/20/2018 1 hour training.
1/30/2019 1 hour training.
4/10/2019 1 hour training.
Provides educators with four (4) hours of professional development in youth suicide awareness
and prevention every five (5) years for professional educators in grades six through twelve as
outlined in Act 71.
Questions
The LEA has conducted the training on:
8/23/2018 1 hour training. Documented with an Agenda and Sign in sheets
8/24/2018 1 hour training. Documented with an Agenda and Sign in sheets
10/22/2018 1 hour training. Documented with an Agenda and Sign in sheets
The LEA plans to conduct the training on approximately:
3/22/2019 1 hour training. Documented with an Agenda and Sign in sheets
Provides educators with four (4) hours of professional development every five (5) years for
professional educators that are teaching the curriculum in which the Child Exploitation
Awareness Education program is incorporated as outlined in Act 71.
Questions
The LEA has conducted the training on:
8/23/2018 1 hour training. Documented with an Agenda and Sign in sheets
8/24/2018 1 hour training. Documented with an Agenda and Sign in sheets
10/22/2018 1 hour training. Documented with an Agenda and Sign in sheets
The LEA plans to conduct the training on approximately:
3/22/2019 1 hour training. Documented with an Agenda and Sign in sheets

Strategies Ensuring Fidelity
Checked answers
 Professional Development activities are based upon detailed needs assessments that
utilize student assessment results to target instructional areas that need strengthening.
 Using disaggregated student data to determine educators’ learning priorities.
 Professional Development activities are based upon detailed needs assessments that
utilize student assessment results to target curricular areas that need further
alignment.
 Professional Development activities are developed that support implementation of
strategies identified in your action plan.
 Clear expectations in terms of teacher practice are identified for staff implementation.
 An implementation evaluation is created, based upon specific expectations related to
changes in teacher practice, which is used to validate the overall effectiveness of the
professional development initiative.
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 The LEA has a systemic process that is used to validate whether or not providers have
the capacity to present quality professional development.
 Administrators participate fully in all professional development sessions targeted for
their faculties.
 Every Professional development initiative includes components that provide ongoing
support to teachers regarding implementation.
 The LEA has an ongoing monitoring system in place (i.e. walkthroughs, classroom
observations).
 Professional Education is evaluated to show its impact on teaching practices and
student learning.
Unchecked answers
None.
Provide brief explanation of your process for ensuring these selected characteristics.
Teachers develop professionally by attending Therapeutic Crisis Intervention training, certified
through Cornell University. The training focuses on: preventing crisis from occurring, deescalating potential crises, effectively managing crises phases, learning constructive ways to
handle stressful situations and developing this learning cycle throughout the school. Teachers
also attend extensive training sessions in Strategies for Systems Change, Gangs, Classroom
Management and Guided Group Interaction prior to teaching in the classroom. Each teacher is
required to attend training through Allegheny Intermediate Unit 3, which offers a teacher
induction program.
The school maintains another innovative program, the Perfect Attendance Program, for staff
and students alike. This is a true indication of the desire of these individuals to work with this
unique population and the teachers’ commitment to lead by example.
Teachers are given professional development surveys at the end of every year. There are
fifteen main topics to prioritize, with a section for other suggestions. During each summer
professional development calendars are designed. For the last five years, we have planned
professional development that builds upon previously discussed topics with professors from
Duquesne University. The surveys have shown an interest in developing positive relationships
with students, so we have utilized our partnership with Pittsburgh Cares in order to meet those
needs. Administration is involved in all professional development and provides followup/additional information.

Provide brief explanation for strategies not selected and how you plan to address their
incorporation.
This narrative is empty.

Induction Program
Checked answers
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Inductees will know, understand and implement instructional practices validated by the
LEA as known to improve student achievement.



Inductees will assign challenging work to diverse student populations.



Inductees will know the basic details and expectations related to LEA-wide initiatives,
practices, policies and procedures.



Inductees will know the basic details and expectations related to school initiatives,
practices and procedures.



Inductees will be able to access state curriculum frameworks and focus lesson design on
leading students to mastery of all state academic standards, assessment anchors and
eligible content (where appropriate) identified in the LEA's curricula.



Inductees will effectively navigate the Standards Aligned System website.



Inductees will know and apply LEA endorsed classroom management strategies.



Inductees will know and utilize school/LEA resources that are available to assist students
in crisis.



Inductees will take advantage of opportunities to engage personally with other
members of the faculty in order to develop a sense of collegiality and camaraderie.

Unchecked answers
None.
Provide brief explanation of your process for ensuring these selected characteristics.
The goal of The New Academy Charter School is to maintain and enhance an educational
environment that enables each teacher to take advantage of available opportunities. Since the
influence of the classroom teacher on student learning is paramount, we want and expect each
teacher to develop knowledge of his/her growth needs and become assertive in seeking the
resources that will assure continuous growth. As we desire each child to be an independent
learner, we expect teachers to serve as models of this learning. Immediately after employment,
teachers must be given opportunities to develop these skills in a supportive environment with
the partnership of a successful teacher. For this reason, The New Academy Charter School has
established an induction plan that pairs new teachers with successful teachers. Our
Induction Plan will provide on site meetings for open discussion of behaviors and characteristics
that, according to research, ensure initial and future professional competence. New teachers
will also have to participate at the Local AIU for teacher induction classes paid fully by The
Academy.
The goal of this Induction Program is to provide a series of planned activities and experiences
designed to increase knowledge and skills, especially as they relate to newly employed
professionals in The New Academy Charter School. Through the various components of this
Induction Program, the inductee will:
1. Be informed of policies and expectations relevant to one's first year as a professional
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employee in this Charter School.
2. Be introduced to the professional performance standards applicable to all professional
employees.
3. Become aware of The Academy Charter School's educational program and support services.
4. Be advised of the polices, practices, procedures, and curriculum.
5. Be provided with appropriate recognition relative to this Induction Program. Such recognition
will also be afforded to participating mentor teachers.
Competencies:
At the completion of the program, teachers should be able to:
1. Develop standards-based lesson plans.
2. Communicate effectively with parents and colleagues.
3. Complete a needs based assessment.
4. Exhibit an understanding of Charlotte Danielson's four domains for Professional Practice-The
Framework for Teaching.
5. Exhibit an understanding of Lee Canter's Assertive Discipline.
6. Implement effective classroom management and discipline techniques.
7. Establish grade book and record keeping procedures on Power School.
8. Exhibit an understanding of the ELL and Special Education programs of the Charter School.
9. Exhibit an understanding ofthe policies and procedures of The New Academy Charter School.
A Teacher Induction Program involves those practices used to help new and beginning teachers
become competent and effective professionals in the classroom. Induction programs also help
develop an understanding of the local school, community, and cultures. The New Academy
Charter School offers Teacher Induction classes at the AIU3. Teachers are responsible for signing
up for the classes of their choice. If a teacher does not fulfill the teacher induction requirement
the first year that it is offered the teacher will be responsible to pay for the following years it
takes to complete this requirement. PDE requires that all level one teachers must complete the
following to receive their Level II certificate: 24 post baccalaureate credits; 3 years of
satisfactory service on the Pennsylvania Level I certificate; completion of a Pennsylvania
Department of Education —approved induction program; and if Instructional I was issued in
accordance with September 1999 regulations. In addition, The New Academy Charter School
requires that all teachers, private and publically certified, complete a Teacher Induction program
as a condition of continued employment.
PDE also states that Pennsylvania currently has two levels of certification. The initial certificate,
Level I, is valid for 6 years of service (not to be confused with calendar years), during which time
one must complete the established requirements which are listed above. Upon completion of
those requirements, the Level I may be converted to a Level II certificate. If not converted the
Level I lapses. One cannot be employed in a Pennsylvania public school with a lapsed certificate.

Provide brief explanation for strategies not selected and how you plan to address their
incorporation.
This narrative is empty.

Needs of Inductees
Checked answers
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Frequent observations of inductee instructional practice by a coach or mentor to
identify needs.



Frequent observations of inductee instructional practice by supervisor to identify needs.



Regular meetings with mentors or coaches to reflect upon instructional practice to
identify needs.



Student PSSA data.



Standardized student assessment data other than the PSSA.



Classroom assessment data (Formative & Summative).



Inductee survey (local, intermediate units and national level).



Review of inductee lesson plans.



Review of written reports summarizing instructional activity.



Submission of inductee portfolio.



Knowledge of successful research-based instructional models.



Information collected from previous induction programs (e.g., program evaluations and
second-year teacher interviews).

Unchecked answers
None.
Provide brief explanation of your process for ensuring these selected characteristics.
A Teacher Induction Program involves those practices used to help new and beginning teachers
become competent and effective professionals in the classroom. Induction programs also help
develop an understanding of the local school, community, and cultures. The Academy Charter
School offers Teacher Induction classes at the AIU3. Teachers are responsible for signing up for
the classes of their choice. If a teacher does not fulfill the teacher induction requirement the
first year that it is offered the teacher will be responsible to pay for the following years it takes
to complete this requirement. PDE requires that all level one teachers must complete the
following to receive their Level II certificate: 24 post baccalaureate credits; 3 years of
satisfactory service on the Pennsylvania Level I certificate; completion of a Pennsylvania
Department of Education —approved induction program; and if Instructional I was issued in
accordance with September 1999 regulations. In addition, The Academy Charter School requires
that all teachers, private and publically certified, complete a Teacher Induction program as a
condition of continued employment.
PDE also states that Pennsylvania currently has two levels of certification. The initial certificate,
Level I, is valid for 6years of service (not to be confused with calendar years), during which time
one must complete established requirements which are listed above. Upon completion of those
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requirements, the Level I may be converted to a Level II certificate. If not converted the Level I
lapses. One cannot be employed in a Pennsylvania public school with a lapsed certificate.

Provide a brief explanation for strategies not selected and your plan to address their
incorporation.
This narrative is empty.

Mentor Characteristics
Checked answers






Pool of possible mentors is comprised of teachers with outstanding work performance.
Potential mentors have similar certifications and assignments.
Potential mentors must model continuous learning and reflection.
Potential mentors must have knowledge of LEA policies, procedures and resources.
Potential mentors must have demonstrated ability to work effectively with students and
other adults.
 Potential mentors must be willing to accept additional responsibility.
 Mentors must complete mentor training or have previous related experience (e.g.,
purpose of induction program and role of mentor, communication and listening skills,
coaching and conferencing skills, problem-solving skills and knowledge of adult learning
and development).
 Mentors and inductees must have compatible schedules so that they can meet
regularly.
Unchecked answers
None.
Provide brief explanation of your process for ensuring these selected characteristics.
Mentor Selection:
Criteria:
1. Three years of successful teaching experience within the charter school and an Instruction II
Certificate. Exceptions to these criteria can be made at the discretion of the building principal
with the agreement of the Induction Coordinator.
2. Obtain a satisfactory rating or above on the PDE 428.
3. Demonstrates through classroom implementation the knowledge of instructional methods,
classroom management, planning and school policies, procedures and regulations.
4. Possesses skills in organization, interpersonal relationships, and leadership.
5. Displays enthusiasm, a positive attitude, and a desire to serve.
Procedures:
1. All teacher (Instructional II) will be invited to submit names annually (mid May) to the
Executive Director.
2. Assistant Principal may add names to the list.
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3. Assistant Principal will match mentor(s) to the inductee(s) and recommend that assignment
to the Excutive Director. The following considerations will be made as part of the selection
process; grade level assignment, and or subject area.
4. If the potential mentor declines, another from the list will be selected.
5. No more than two inductees will be assigned a mentor teacher.

Provide brief explanation for characteristics not selected and how you plan to address their
incorporation.
All areas of mentoring will be addressed throughout the school year.

Induction Program Timeline

Topics
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Code of Professional Practice and
X X
Conduct for Educators
Assessments
X
X
Best Instructional Practices
X X
Safe and Supportive Schools
X
X
Standards
X
X
Curriculum
X
Instruction
Accommodations and Adaptations for diverse learners
Data informed decision making
Materials and Resources for Instruction

Jun-Jul

X
X

X
X

X
X

X
X

X

If necessary, provide further explanation.
This narrative is empty.

Monitoring and Evaluating the Induction Program
Identify the procedures for monitoring and evaluating the Induction program.
Evaluation and Monitoring:
Evaluation will be conducted at the end of the school year with input from the mentor teacher,
inductee, and administration. The monitoring of the induction program will occur through a
meeting with inductees, mentors, and administrators during the month of Janurary.
At the end of the first dayGuided Reflection Journal/Teacher Reflection form will be completed and collected.
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1. At the end of the first day
2. At the end of the first week
3. At the end of December
4. At the end of the school year
Each Reflection shall contain the following information:
1. What went well?
2. How do you know it went well?
3. What did not work is shared with Induction Committee.
4. How can you improve on this?
5. What must be changed?
Participation and Completion:
-Sign in at the meetings
-Verification forms kept by mentors
-Reflection journals
-Mentor logs
-Program evaluation forms
All forms will be submitted to the Induction Coordinator and Assistant Principal. The Assistant
Principal will sign off on The Academy Charter School Orientation Survey. At the completion of
the program, the inductees that attended all sessions and completed the necessary paperwork
will be issued an Induction certificate by the Assistant Principal and IU3.
The Teacher Induction Program will be a two year program. The second year inductees will meet
with the principal and assistant principal on quarterly basis. At the conclusion of these sessions,
the inductee will be issued a certificate indicating that they have completed the program.

Recording Process
Identify the recording process for inductee participation and program completion. (Check all
that apply)Checked answers


Mentor documents his/her inductee's involvement in the program.



A designated administrator receives, evaluates and archives all mentor records.



School/LEA maintains accurate records of program completion and provide a certificate
or statement of completion to each inductee who has completed the program.



LEA administrator receives, tallies, and archives all LEA mentor records.



Completion is verified by the LEA Chief Executive Officer on the Application for Level 2
Certification.

Unchecked answers
None.
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Assurances
Brick and Mortar Charter Schools
The physical charter school has verified the following Assurances:



The school is accountable to the parents of its students, the public and the
Commonwealth and that strategies have been developed and implemented that generate
meaningful parent and community involvement (in compliance with §17-1715-A (2))



The school does not unlawfully discriminate in admissions, hiring or operation (in
compliance with §17-1715-A (3))



The school is nonsectarian in all operations (in compliance with §17-1715-A (4))



The school does not provide any religious instruction, nor are religious objects or
symbols displayed on the premises (in compliance with §17-1715-A (5))



The school does not advocate unlawful behavior (in compliance with §17-1715-A (6))



The school participates in the Pennsylvania State Assessment System in the manner in
which the school district in which the school is located is scheduled to participate (in
compliance with §17-1715-A (8))



The school will provide a minimum of 180 days of instruction or 900 hours per year of
instruction at the elementary level, or 990 hours per year of instruction at the secondary
level (in compliance with §17-1715-A (9))



The school’s Board of Trustees and contractors of the school meet the requirements of
the “Public Works Contractors’ Bond Law of 1967,” all regulations related to the letting
of contracts for the erection, construction and alteration of public buildings, the
“Pennsylvania Prevailing Wage Act,” and the “Steel Products Procurement Act.” (in
compliance with §17-1715-A (10))



The school’s administrators (CEO and all other employees who exercise management or
operational oversight responsibilities) do not receive compensation from another charter
school or from a company that provides management or other services to another charter
school (in compliance with §17-1715-A (12))



The school’s Trustees do not serve on a local board of school directors of a school entity
located in the member’s district (in compliance with §17-1716-A (b))



The school will select students on a random basis from a pool of qualified applicants
when the number of attendance slots available is less than the number of applicants (in
compliance with §17-1723-A (a))

53


The school gives first preference to students who reside in the district or districts and will
consider giving preference to a child of a parent who has actively participated in the
development of the school and to siblings of students presently enrolled (in compliance
with §17-1723-A (a))



The school will only establish reasonable criteria to evaluate prospective students if the
criteria are outlined in the school’s charter (in compliance with §17-1723-A (b))



The school does not discriminate in its admission policies or practices on the basis of
athletic ability, measures of achievement or aptitude, status as a person with a disability,
proficiency in the English language, or any other basis that would be illegal if used by a
school district (in compliance with §17-1723-A (b))



The school does not discriminate in its admission policies or practices on the basis of
intellectual ability but does reserve the right to limit admission to a particular grade level
or to targeted population groups composed of at-risk students or students with a special
interest in academic areas such as mathematics, science or the Arts (in compliance with
§17-1723-A (b))



75% of the professional staff members hold appropriate State certifications (in
compliance with §17-1724-A (a))



All professional staff members who do not hold appropriate State certification have
provided evidence that they have demonstrated satisfactorily a combination of
experience, achievement, and qualifications as defined in the charter school application in
basic skills, general knowledge, professional knowledge and practice, and subject matter
knowledge in the subject area in which an individual will teach (in compliance with §171724-A (b))



There are no tuition charges for any resident or nonresident student (in compliance with
§17-1725-A (a))



All donations, gifts or contributions are given freely and voluntarily; i.e. the trustees and
any other person affiliated in any way to the school will not demand or request, directly
or indirectly, any gift, donation or contribution of any kind from any parent, teacher,
employee or any other person affiliated with the school as a condition for employment or
enrollment and/or continued attendance (in compliance with §17-1725-A (e))



Free transportation is provided to students according to the parameters of §17-1726-A
(Transportation) of the Charter School Law (in compliance with §17-1726-A (a))



The school adheres to the requirements of all 123 sections, chapters and acts listed in
§17-1732-A (Provisions applicable to charter schools) of the Charter School Law (in
compliance with §17-17232-A (a))
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Cyber Charter Schools
No policies or procedures have been identified.

Safe and Supportive Schools
The LEA has verified the following Assurances:



Implementation of a comprehensive and integrated K-12 program of student services
based on the needs of its students. (in compliance with § 12.41(a))



Free Education and Attendance (in compliance with § 12.1)



School Rules (in compliance with § 12.3)



Collection, maintenance and dissemination of student records (in compliance § 12.31(a)
and § 12.32)



Discrimination (in compliance with § 12.4)



Corporal Punishment (in compliance with § 12.5)



Exclusion from School, Classes, Hearings (in compliance with § 12.6, § 12.7, § 12.8)



Freedom of Expression (in compliance with § 12.9)



Flag Salute and Pledge of Allegiance (in compliance with § 12.10)



Hair and Dress (in compliance with § 12.11)



Confidential Communications (in compliance with § 12.12)



Searches (in compliance with § 12.14)



Emergency Care and Administration of Medication and Treatment (in compliance with
35 P.S. § 780-101—780-144)



Parents or guardians are informed regarding individual survey student assessments and
provided a process for refusal to participate (consistent with § 445 of the General
Education Provisions Act (20 U.S.C.A. § 1232h) and in compliance with § 12.41(d))



Persons delivering student services shall be specifically licensed or certified as required
by statute or regulation (in compliance with § 12.41(e))



Development and Implementation of Local Wellness Program (in compliance with Public
Law 108-265, Section 204)



Early Intervention Services System Act (if applicable) (11 P.S. § 875-101—875-503)
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Establishment and Implementation of Student Assistance Programs at all of levels of the
school system (in compliance with 24 PS § 15-1547)



Acceptable Use Policy for Technology Resources



Providing career information and assessments so that students and parents or guardians
might become aware of the world of work and career options available.
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Federal Programs
Coordination of Programs
Technical Assistance
The LEA provides guidance, technical assistance, and support to schools developing schoolwide
programs in the areas of needs assessment, comprehensive planning, implementation, and
evaluation of schoolwide program and requirements.
Describe the technical assistance provided. Explain why it was considered high quality technical
assistance.
As a Priority School, we were assigned an ARL who up until the dissolving of the ARL Program in
March 2018, met with us twice a month to discuss progress and guide us through the creation
and implementation of our School Improvement Plan. In addition to meeting with us on-site,
she was also available via phone and email if we needed further assistance. It is considered highquality because she not only introduced us to parts of the plan that we initially did not utilize
effectively (i.e. Data Walk-through), she also provided support as needed. Her supports went
beyond advice as she provided resources and connections to various programs and entities.
Based on the results of a staff needs assessment we contracted with the D.G. Horgan Group for
professional development regarding Leadership and Team Building as well as school culture.
Representatives come on-site to provide professional development to our staff as a whole. It is
considered high-quality because this company has much experience and are experts in
leadership development and team building.
We utilize the Allegheny Intermediate Unit #3 to address the needs of the school. They provide
representatives to come on-site or we can send faculty and staff to their location for
professional development that is outlined in the School Improvement Plan as well as any needs
that arise throughout the school year. This technical assistance is high quality because the AIU
provides representatives from all areas of expertise. The representatives who provide the
professional development are experts in their area and relate extremely well to our staff.
We successfully sought out the assistance from the Office of Safe Schools as the AIU3 to
facilitate the on-going use of the funds awarded through the School Climate Initiative Grant.
This is high-quality because they are well versed in what is appropriate, what is effective and
they keeps the members of the team and their initiatives on track.
EdInsight, our data warehouse system, provides annual professional development regarding the
use of various programs provided by their system. They provide on-site training regarding their
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program to all staff. The program allows teachers to see what students scored on their previous
state exams and dig deeper into the test modules and questions.
We use ZipGrade to score our Benchmark Assessments. This program allows immediate
feedback regarding student scores. This technical assistance is high quality because when
teachers are able to access student data immediately, they can differentiate their instruction
based on where the students are in the content.
We purchased EasyCBM to assist in the progress monitoring program. They provided on-site
training regarding their program to all staff. This program allows teachers to gauge student
movement within the subject.
We sent the Reading Specialist to become certified in Wilson Reading. This is high-quality
because it will provide an intensive intervention for students with language-based learning
disabilities.
Based on student scores from the Slosson, TOWRE and Woodcock-Johnson, the Reading
Specialist provides teachers with appropriate classroom interventions on a student by student
basis. This is high-quality because teachers are able to provide their students individualized
interventions provided by a certified, well versed, skilled and knowledgeable Reading Specialist.
Provider

Meeting
Date

Type of Assistance

ALICE Trainer

8/7/2017

ARL

3/30/2017

ARL

5/16/2017

ARL

7/19/2017

ARL

8/16/2017

ARL

8/29/2017

ARL

9/18/2017

ARL

9/22/2017

ARL

10/12/2017

Staff were trained on ALICE and other school safety
measures
Reviewed Guiding Questions and Implementation
Steps.
Completed and Submitted Priority School Monitoring
Report.
Reviewed School Improvement Plan. School Initiatives
for 2017-2018. Growth and Collaboration: Data
Informed Decision Making for Focus and Priority
Schools. PVAAS Data. Discussed Digging Deeper
Document.
Reviewed ESSA, Reviewed SAS Portal, Curriculum,
Assessment, Instruction, and Protocols.
ESSA, Curriculum, Assessment, Instruction, Protocols
and completed Walkthroughs.
Curriculum, Assessment, Instruction, Protocols,
Teacher Leader Feedback, Reviewed Digging Deeper
Document
Curriculum, Assessment, Instruction, Protocols,
Teacher Leader Feedback, Reviewed Digging Deeper
Document, Priority Schools Networking Day, PVAAS
Training, Changes to Title 1
Monthly Report, William Penn Fellowship, Climate
and Culture Initiative, PVAAS, Professional
Development, Parent Engagement
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ARL

10/30/2017

ARL

11/15/2017

ARL
ARL

12/15/2017
1/12/2018

ARL

1/26/2018

ARL/Leadership
Mtg

10/20/2017

ARL/School
Leadership

2/23/2017

ARL/School
Leadership

12/13/2017

ARL/School
Leadership

1/5/2018

ARL/School
Leadership

4/25/2017

CERT Trainer

8/16/2017

CERT Trainer

8/17/2017

D G Horgan Group

8/15/2017

Office of Safe
Schools AIU3

10/11/2017

Office of Safe
Schools AIU3

11/8/2017

Office of Safe
Schools AIU3

12/13/2017

Office of Safe
Schools AIU3

1/3/2018

Monthly Report, PVAAS Scores, SPP Score, MTSS,
Benchmarking
Monthly Report, Parent Engagement, Data Tracking,
Teacher Leader Team
SAS Conference, Monthly Report
Monthly Report, Parent Engagement, Data Tracking,
Teacher Leader Team
Monthly Report, Parent Engagement, Data Tracking,
Teacher Leader Team, End OF ARL Program
Reviewed Comprehensive Plan vs. School
Improvement Plan. Reviewed Progress Monitoring
program and Benchmark Data. Reviewed Monthly
Reports. Discussed Interventions that can be shared
with teachers based on benchmark data.
Reviewed the Digging Deeper Document. Discussed
Benchmark and PVASS Data. ARL provided additional
information and resources on Effective Instruction.
Monitoring Tool and Reviewed Improvement Plan
status. ARL brought resources for PLC and
Differentiated Instruction and Effective Instruction.
Monitoring Tool and Reviewed Improvement Plan
status. Discussed 28 day review. Added Professional
Development to the Plan.
Reviewed Title One/Implementation Steps and
Actions Plans. Reviewed Effective Instruction
Strategies.
Staff were trained on CERT and other school safety
measures
Staff were trained on CERT and other school safety
measures
Provided professional development regarding
maximizing individual potential, accelerating team
results, and influencing change
Help the school develop a plan for administering the
PA School Climate Survey to students, teachers,
parents and community partners.
Facilitate a School Climate Data Analysis Workshop to
support the school in identifying strengths, trends,
needs and priorities for school climate improvement.
Support the school in developing a plan for engaging
stakeholders with school-climate related data.
Introduce best practices in school climate
improvement to the school and support the schoolbased action planning process. Work with school
leaders and team members to facilitate periodic
progress assessment, goal setting and team-building
meetings.
Support the school in developing a plan for engaging
stakeholders with school-climate related data.
Introduce best practices in school climate
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Office of Safe
Schools AIU3

2/28/2018

Office of Safe
Schools AIU3

3/14/2018

Office of Safe
Schools AIU3

4/11/2018

Office of Safe
Schools AIU3

5/9/2018

Office of Safe
Schools AIU3

5/30/2018

Title One
Meeting/Parent
Night

10/19/2017

Title One
Meeting/Parent
Night

3/23/2018

improvement to the school and support the schoolbased action planning process. Work with school
leaders and team members to facilitate periodic
progress assessment, goal setting and team-building
meetings.
Support the school in developing a plan for engaging
stakeholders with school-climate related data.
Introduce best practices in school climate
improvement to the school and support the schoolbased action planning process. Work with school
leaders and team members to facilitate periodic
progress assessment, goal setting and team-building
meetings.
Support the school in developing a plan for engaging
stakeholders with school-climate related data.
Introduce best practices in school climate
improvement to the school and support the schoolbased action planning process. Work with school
leaders and team members to facilitate periodic
progress assessment, goal setting and team-building
meetings.
Support the school in developing a plan for engaging
stakeholders with school-climate related data.
Introduce best practices in school climate
improvement to the school and support the schoolbased action planning process. Work with school
leaders and team members to facilitate periodic
progress assessment, goal setting and team-building
meetings.
Support the school in developing a plan for engaging
stakeholders with school-climate related data.
Introduce best practices in school climate
improvement to the school and support the schoolbased action planning process. Work with school
leaders and team members to facilitate periodic
progress assessment, goal setting and team-building
meetings.
Support the school in developing a plan for engaging
stakeholders with school-climate related data.
Introduce best practices in school climate
improvement to the school and support the schoolbased action planning process. Work with school
leaders and team members to facilitate periodic
progress assessment, goal setting and team-building
meetings.
Discussed Title One funds that are used, NCLB, schoolwide program, updating curriculum and technology,
provide individual assistance for students who need
additional academic help and parental involvement.
Discussed Title One funds that are used, NCLB, schoolwide program, updating curriculum and technology,
provide individual assistance for students who need
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Wesley Spectrum
Clinical Director of
New Services
Wesley Spectrum
Clinical Director of
New Services
Wilson Reading
Program
Wilson Reading
Program
Wilson Reading
Program

8/16/2017

additional academic help and parental involvement.
Provided Mental Health First Aid

8/17/2017

Provided Mental Health First Aid

7/11/2017

Staff were trained off-site on the Wilson Reading
Program
Staff were trained off-site on the Wilson Reading
Program
Staff were trained off-site on the Wilson Reading
Program

7/12/2017
7/13/2017

Consolidation of Funds
Please indicate if your school/charter is consolidating state, local, and federal funds. (Your
school/charter must keep on file an approval letter from your Regional Coordinator).
No, the school does not intend to consolidate the funds.

61

Needs Assessment
Charter School Accomplishments
Accomplishment #1:
PSSA and Keystones Testing 2016-2017 School Year
-ELA/Literature - 5.88% Proficient
(Emetric: Group Summary Performance Levels)

Accomplishment #2:
·
PVASS-Meeting Annual Academic Growth Expectations


Science/Biology – 70.0 %

(PVASS)

Accomplishment #3:
Reading Intervention


98% of 8th-12th-grade students have completed the Slosson Oral Reading Test reading screener



50% of the Wilson Reading System pull-out Tier 7 students have improved by 1 reading grade
within a 2 month period



Approximately 50% of the parent meeting attendants have taken the initiative to sign up or call
the reading specialist to request reading pull-out services
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(Reading Specialist)
Accomplishment #4:
Test Participation Rate for 2016-2017 School Year


Mathematics/Algebra 1 – 83.9%



ELA/Literature – 80.4 %



Science/Biology – 80.7%

(SPP School Performance Profile)

Accomplishment #5:
Benchmarks 2017-2018 School Year
10% increase in participation from the 2016-2017 school year

(Data Coordinator)

Accomplishment #6:
Student Attendance Rate
2012-2013 - 60.97%.
2013-2014 - 62.32%
2014-2015 - 64.07%
2015-2016 - 60.31%
2016-2017- 61.27%
(School Performance Profile)

Accomplishment #7:
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Student Enrollment
2012-2013 - 186
2013-2014 - 188
2014-2015 - 167
2015-2016 - 163
2016-2017 – 126
2017-2018 – 159 (as of 5/09/2018)

(SPP School Performance Profile & PowerSchool)

Accomplishment #8:
Community Engagement During the 2017-2018 School Year
146 Student Volunteers
12 Agencies Served
10 Service Projects
25 Engaged Staff
19 Volunteer Projects
489 Logged Service Hours

(Community Service Coordinator)

Accomplishment #9:
SAT's 2017-2018 School Year
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6 students registered to take the SAT's

(Guidance Counselor)

Charter School Concerns
Concern #1:
SPP Score
2012-2013 - 22.5
2013-2014 - 34.7
2014-2015 - 24.5
2015-2016 - 24.7
2016-2017- 16.6
(SPP Score Performance Profile)

Concern #2:
PSSA/Keystones Testing 2016-2017 School Year
Mathematics/Algebra 1 - 0% Proficient
Science/Biology – 0% Proficient

(Emetric: Group Summary Performance Levels)

Concern #3:
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Reading Intervention
5% of the students enrolled at The Academy Charter read at or above their grade level
76% of students enrolled at The Academy Charter read below a 7th-grade reading level (functional
literacy)

(Reading Specialist)

Concern #4:
Graduation Rate
2012-2013 - 78.79%
2013-2014 - 67.27%
2014-2015 - 68.75%
2015-2016 - 47.92%
2016-2017- 40.00%

(SPP School Performance Profile)

Concern #5:
PVASS-Meeting Annual Academic Growth Expectations
Mathematics/Algebra 1- 0%
ELA/Literature- 0%
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(PVASS)

Concern #6:
School Safety
During the 2017-2018 school year, we enrolled students from 44 different districts, bringing rival gang
members to our hallways. Even though we structure our day to avoid any potential threats, high school
students are always unpredictable.
(PowerSchool)

Concern #7:
Teacher Attendance Rate
2013-2014 - 95.85%
2014-2015 - 94.95%
2015-2016 - 95.21%
2016-2017 – 93.94%
(Human Resources)

Prioritized Systemic Challenges
Systemic Challenge #1 (Guiding Question #2) Ensure that there is a system within the school that fully
ensures school-wide use of data that is focused on school improvement and the academic growth of all
students
Aligned Concerns:
SPP Score
2012-2013 - 22.5
2013-2014 - 34.7
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2014-2015 - 24.5
2015-2016 - 24.7
2016-2017- 16.6
(SPP Score Performance Profile)

PSSA/Keystones Testing 2016-2017 School Year
Mathematics/Algebra 1 - 0% Proficient
Science/Biology – 0% Proficient

(Emetric: Group Summary Performance Levels)

Reading Intervention
5% of the students enrolled at The Academy Charter read at or above their grade level
76% of students enrolled at The Academy Charter read below a 7th-grade reading level
(functional literacy)

(Reading Specialist)

Graduation Rate
2012-2013 - 78.79%
2013-2014 - 67.27%
2014-2015 - 68.75%
2015-2016 - 47.92%
2016-2017- 40.00%

(SPP School Performance Profile)
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PVASS-Meeting Annual Academic Growth Expectations
Mathematics/Algebra 1- 0%
ELA/Literature- 0%

(PVASS)

School Safety
During the 2017-2018 school year, we enrolled students from 44 different districts, bringing
rival gang members to our hallways. Even though we structure our day to avoid any potential
threats, high school students are always unpredictable.
(PowerSchool)

Teacher Attendance Rate
2013-2014 - 95.85%
2014-2015 - 94.95%
2015-2016 - 95.21%
2016-2017 – 93.94%
(Human Resources)

Systemic Challenge #2 (Guiding Question #4) Ensure that there is a system within the school that fully
ensures consistent implementation of effective instructional practices that meet the needs of all students
across all classrooms and aligns with the Pennsylvania Framework for Teaching
Aligned Concerns:
SPP Score
2012-2013 - 22.5
2013-2014 - 34.7
2014-2015 - 24.5
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2015-2016 - 24.7
2016-2017- 16.6
(SPP Score Performance Profile)

PSSA/Keystones Testing 2016-2017 School Year
Mathematics/Algebra 1 - 0% Proficient
Science/Biology – 0% Proficient

(Emetric: Group Summary Performance Levels)

Reading Intervention
5% of the students enrolled at The Academy Charter read at or above their grade level
76% of students enrolled at The Academy Charter read below a 7th-grade reading level
(functional literacy)

(Reading Specialist)

Graduation Rate
2012-2013 - 78.79%
2013-2014 - 67.27%
2014-2015 - 68.75%
2015-2016 - 47.92%
2016-2017- 40.00%

(SPP School Performance Profile)
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PVASS-Meeting Annual Academic Growth Expectations
Mathematics/Algebra 1- 0%
ELA/Literature- 0%

(PVASS)

Teacher Attendance Rate
2013-2014 - 95.85%
2014-2015 - 94.95%
2015-2016 - 95.21%
2016-2017 – 93.94%
(Human Resources)

Systemic Challenge #3 (Guiding Question #3) Ensure that there is a system within the school that fully
ensures consistent implementation of a standards aligned curriculum framework across all classrooms for
all students.
Aligned Concerns:
SPP Score
2012-2013 - 22.5
2013-2014 - 34.7
2014-2015 - 24.5
2015-2016 - 24.7
2016-2017- 16.6
(SPP Score Performance Profile)

PSSA/Keystones Testing 2016-2017 School Year
Mathematics/Algebra 1 - 0% Proficient
Science/Biology – 0% Proficient
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(Emetric: Group Summary Performance Levels)

Reading Intervention
5% of the students enrolled at The Academy Charter read at or above their grade level
76% of students enrolled at The Academy Charter read below a 7th-grade reading level
(functional literacy)

(Reading Specialist)

Graduation Rate
2012-2013 - 78.79%
2013-2014 - 67.27%
2014-2015 - 68.75%
2015-2016 - 47.92%
2016-2017- 40.00%

(SPP School Performance Profile)

PVASS-Meeting Annual Academic Growth Expectations
Mathematics/Algebra 1- 0%
ELA/Literature- 0%

(PVASS)
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Teacher Attendance Rate
2013-2014 - 95.85%
2014-2015 - 94.95%
2015-2016 - 95.21%
2016-2017 – 93.94%
(Human Resources)

Systemic Challenge #4 (Guiding Question #5) Ensure that the organizational structure, processes,
materials, equipment, and human and fiscal resources within the school align with the school’s goals for
student growth and continuous school improvement.
Aligned Concerns:
Reading Intervention
5% of the students enrolled at The Academy Charter read at or above their grade level
76% of students enrolled at The Academy Charter read below a 7th-grade reading level
(functional literacy)

(Reading Specialist)

Graduation Rate
2012-2013 - 78.79%
2013-2014 - 67.27%
2014-2015 - 68.75%
2015-2016 - 47.92%
2016-2017- 40.00%

(SPP School Performance Profile)

Teacher Attendance Rate
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2013-2014 - 95.85%
2014-2015 - 94.95%
2015-2016 - 95.21%
2016-2017 – 93.94%
(Human Resources)

Systemic Challenge #5 (Guiding Question #6) Ensure that there is a system within the school that fully
ensures a safe and supportive environment for all students.
Aligned Concerns:
SPP Score
2012-2013 - 22.5
2013-2014 - 34.7
2014-2015 - 24.5
2015-2016 - 24.7
2016-2017- 16.6
(SPP Score Performance Profile)

School Safety
During the 2017-2018 school year, we enrolled students from 44 different districts, bringing
rival gang members to our hallways. Even though we structure our day to avoid any potential
threats, high school students are always unpredictable.
(PowerSchool)

Teacher Attendance Rate
2013-2014 - 95.85%
2014-2015 - 94.95%
2015-2016 - 95.21%
2016-2017 – 93.94%
(Human Resources)

74

Systemic Challenge #6 (Guiding Question #1) Ensure that there is a system in the school and/or district
that fully ensures the principal is enabled to serve as a strong instructional leader who, in partnership
with the school community (students, staff, parents, community, etc.) leads achievement growth and
continuous improvement within the school.
Aligned Concerns:
SPP Score
2012-2013 - 22.5
2013-2014 - 34.7
2014-2015 - 24.5
2015-2016 - 24.7
2016-2017- 16.6
(SPP Score Performance Profile)

PSSA/Keystones Testing 2016-2017 School Year
Mathematics/Algebra 1 - 0% Proficient
Science/Biology – 0% Proficient

(Emetric: Group Summary Performance Levels)

Reading Intervention
5% of the students enrolled at The Academy Charter read at or above their grade level
76% of students enrolled at The Academy Charter read below a 7th-grade reading level
(functional literacy)

(Reading Specialist)
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PVASS-Meeting Annual Academic Growth Expectations
Mathematics/Algebra 1- 0%
ELA/Literature- 0%

(PVASS)

Teacher Attendance Rate
2013-2014 - 95.85%
2014-2015 - 94.95%
2015-2016 - 95.21%
2016-2017 – 93.94%
(Human Resources)
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Charter School Level Plan
Action Plans
Goal #1: Ensure that there is a system within the school that fully ensures school-wide use of
data that is focused on school improvement and the academic growth of all students
Related Challenges:





Ensure that there is a system within the school that fully ensures consistent
implementation of a standards aligned curriculum framework across all
classrooms for all students.
Ensure that there is a system within the school that fully ensures consistent
implementation of effective instructional practices that meet the needs of all
students across all classrooms and aligns with the Pennsylvania Framework for
Teaching
Ensure that there is a system within the school that fully ensures a safe and
supportive environment for all students.

Indicators of Effectiveness:
Type: Interim
Data Source: Grade Level/Subject Area Teacher Teams via Benchmarks,
Writing Samples and Local Assessments
Specific Targets: Perception data, program data and achievement data of all
current students.

Type: Annual
Data Source: PSSA/Keystone Data: ELA, Biology, and Algebra 1 from 20142018
Specific Targets: Tested Grades: an overall increase in student achievement of
10% of students scoring proficient and advanced on the PSSA/Keystone ELA,
Algebra, and Biology Assessments each year.

Type: Annual
Data Source: PVASS Data
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Specific Targets: Tested Grades: an overall increase in student achievement of
10% of students scoring proficient and advanced on the PSSA/Keystone ELA,
Algebra, and Biology Assessments each year.

Type: Interim
Data Source: In-House Benchmark Exam Scores: Math, ELA/Writing and
Science: Quarterly
Specific Targets: School-wide: an overall 10% improvement each year in
student achievement.

Type: Interim
Data Source: Literacy Bell Ringers across Content: Weekly
Specific Targets: School-wide: an overall 10% improvement each year in
student achievement

Strategies:
Progress Monitoring
Description:
Progress Monitoring (Diagnostic Assessments)
As a part of the increasing emphasis among schools on meeting important
statewide academic goals, schools are focusing more closely on the progress
of individual students. Frequent student progress monitoring is used to track
the progress of individual students in a way that is easily communicated. The
best-known method of student progress monitoring – Curriculum-Based
Measurement (CBM) – also enables teachers to select the teaching methods
that work best with the individual child.
What is progress monitoring?
Progress monitoring is a scientifically based practice that is used to assess
students’ academic performance and evaluate the effectiveness of instruction.
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Progress monitoring can be implemented with individual students or an entire
class.
How does progress monitoring work?
To implement progress monitoring, the student’s current levels of
performance are determined and goals are identified for learning that will
take place over time. The student’s academic performance is measured on a
regular basis (weekly or monthly). Progress toward meeting the student’s
goals is measured by comparing expected and actual rates of learning. Based
on these measurements, teaching is adjusted as needed. Thus, the student’s
progression of achievement is monitored and instructional techniques are
adjusted to meet the individual students learning needs.
What are the benefits of progress monitoring?
When progress monitoring is implemented correctly, the benefits are great for
everyone involved. Some benefits include:
·
accelerated learning because students are receiving more appropriate
instruction;
·

more informed instructional decisions;

·

documentation of student progress for accountability purposes;

·
more efficient communication with families and other professionals
about students’ progress;
·

higher expectations for students by teachers; and

·

fewer Special Education referrals
Who should be practicing progress monitoring?

·
Anyone who is interested in improving results for children should be
implementing progress monitoring. Whether you are a regular educator,
special educator, related service provider, administrator, or family member,
you should be interested in implementing research-based progress monitoring
practices.
Overall, the use of progress monitoring results in more efficient and
appropriately targeted instructional techniques and goals, which together,
move all students to faster attainment of important state standards of
achievement.
http://www.studentprogress.org/progresmon.asp
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SAS Alignment: Assessment, Instruction

Literacy Design Collaborative
Description:
Developed by nationally recognized literacy experts and informed by
teacher‐practitioners, Literacy Design Collaborative (LDC) is a hybrid approach
to professional development and curriculum alignment that offers educators
an actionable plan for improving students' ability to read and write complex
text with intention and deliberate purpose in every subject. (Sources: Literacy
Design Collaborative)
SAS Alignment: Curriculum Framework, Instruction

Using Common Formative Assessments to Improve Teaching and
Learning
Description: Tch Teaching Channel (Source:
https://www.teachingchannel.org/videos/common-formative-assessment)
Resource: http://effectivestrategies.wiki.caiu.org/Assessment Hide Details
SAS Alignment: Assessment

Data Analysis Procedures, Data-Informed Instruction, Data Teams
& Data Warehousing
Description:
Using Student Achievement Data to Support Instructional Decision Making
provides a WWC reporting of various strategies related to the acquisition,
analysis, and application of student data.
(Source: http://ies.ed.gov/ncee/wwc/pdf/practice_guides/dddm_pg_092909.
pdf )
SAS Alignment: Assessment, Instruction

Using Student Achievement Data to Support Instructional Decision
Making
Description:
As educators face increasing pressure from federal, state, and local
accountability policies to improve student achievement, the use of data has
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become more central to how many educators evaluate their practices and
monitor students' academic progress. Despite this trend, questions about how
educators should use data to make instructional decisions remain mostly
unanswered. In response, this guide provides a framework for using student
achievement data to support instructional decision making. (Sources: Using
Student Achievement Data to Support Instructional Decision Making)
SAS Alignment: Assessment, Instruction

Implementation Steps:
(Progress Monitoring 1) Team Meetings
Description:
Description: The Data Team will meet to discuss the previous year in regards
to diagnostic assessments:
·

What worked?

·

What didn't work?

·

What do we want it to look like for upcoming school year?

·

Who will orient new teachers throughout the school year?

Indicator of Implementation: Sign-in Sheets, meeting notes and outline of
new plan.
Start Date: 6/11/2018

End Date: 8/3/2018

Program Area(s):
Supported Strategies:



Progress Monitoring
Using Common Formative Assessments to Improve Teaching and Learning

(Progress Monitoring 2) Create a Calendar
Description:
Description: The Data Team will reconvene to develop a calendar that
includes diagnostic assessment due dates, dates to present faculty and staff
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with the data collected, and dates for staff to discuss specific data and datadriven instruction.
Indicator of Implementation: Completed calendar with established dates.
Start Date: 7/16/2018

End Date: 7/20/2018

Program Area(s):
Supported Strategies:



Progress Monitoring
Using Common Formative Assessments to Improve Teaching and Learning

(Progress Monitoring 3) In-Service Presentation
Description:
Description:
Description: The Data Team will present information to all staff during the InService week.
Indicator of Implementation: Sing-in sheets, agenda, and feedback forms
Start Date: 8/6/2018

End Date: 8/17/2018

Program Area(s): Professional Education
Supported Strategies:



Progress Monitoring
Using Common Formative Assessments to Improve Teaching and Learning

(Literacy 1) Literacy Initiative Review
Description:
Description:
The Data Team will be responsible for the Literacy Initiative and guide all
teachers in its implementation, collection, and analysis. At least two members
of the Data Team will be appointed as leaders of the Literacy Initiative, which
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falls into the Data Team category of Formative Assessment and is carried out
through Writing Bell-ringers.
Purpose:
To specify, track, and analyze school-wide and student-specific information in
an effort to gauge instructional effectiveness and to inform future instruction,
especially with respect to writing.
Scope:
To explain the following initiative:
1. Literacy Initiative (Formative Assessment (bell-ringer writing prompts))
By conducting the following tasks:
-

to teach teachers what a bell-ringer writing prompt is

to teach teachers what purpose a bell-ringer writing prompt serves: 1) in
the teacher’s personal interest as a formative assessment of recent content
covered and 2) in the Data Team’s interest as a diagnostic and formative
assessment of student writing
to teach teachers how the writing bell-ringers will be scored: 1) using the
Keystone constructed-response content rubrics and 2) using the Gentry Scale
of Writing Development
to analyze the scores figured by the task above and to disseminate them
to 1) individual teachers and their respective departments when needed for
assistance and to 2) the English department (who will design and use
interventions as well as forward simplified interventions to all teachers)
Working Titles:
Two Data Team members will be appointed as primary actors for the
initiative.
The English Department will also act as crucial partners.
Indicator of Implementation: Sign-in sheet, agenda matching the
“Description” above, and a sign-up sheet designating the Data Team members
appointed as primary actors for the initiative as well as the English
Department teachers who will be assisting them.
Start Date: 8/21/2018
Program Area(s):
Supported Strategies:

End Date: 5/31/2019
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Literacy Design Collaborative

(Formative Assessment 1) Analyze Student Achievement Data
Description:
Description: Utilize Edinsight as a data warehouse for data that will be
easily and readily accessible to all teachers. Provide training to staff so data
can be pulled, analyzed and used to make instructional decisions.
Indicator of Effectiveness: Student Achievement Data, Sign-In Sheets, Training
Material
Start Date: 10/1/2018

End Date: 6/6/2019

Program Area(s): Professional Education
Supported Strategies:


Using Common Formative Assessments to Improve Teaching and Learning

(Literacy 2) Literacy Initiative Briefing and Debriefing Presentations
Description:
Description:
The Data Team members appointed as primary actors for the Literacy
Initiative will brief and debrief all staff during PLC and/or In-service days about
their particular initiative progress and challenges. Items of presentation may
include:
- successful prompt designs
- response score recording designs
- teacher feedback mechanisms
- education concerning the Keystone rubrics or the Gentry Scale of Writing
- shared information acquired through research or conference participation
- other relevant items
- score trends and their implications
- interventions

Debrief meetings will include the solicitation of feedback from all staff
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regarding the refinement of initiative creation, implementation, and analysis
dissemination.
Indicator of Implementation: sign-in sheets, agendas, handouts, surveys, etc
Start Date: 8/31/2018

End Date: 5/31/2019

Program Area(s):
Supported Strategies:


Literacy Design Collaborative

(Formative Assessment 2) Effective Instructional Strategies
Description:
Description: Based on data, teachers will be provided with effective
instructional strategies related to their subject area.
Indicator of Effectiveness: Materials given
Start Date: 10/31/2018

End Date: 6/5/2019

Program Area(s): Professional Education
Supported Strategies:


Using Common Formative Assessments to Improve Teaching and Learning

(Formative Assessment 3) Effective Strategies Check-In
Description:
Description: Observations and walkthroughs will take place throughout the
year. Effective instructional practices will be evaluated specifically and
additional effective strategies will be provided if needed.
Indicator of Effectiveness: Observation Forms, Materials Provided
Start Date: 11/1/2018

End Date: 6/5/2019
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Program Area(s): Professional Education
Supported Strategies:


Using Common Formative Assessments to Improve Teaching and Learning

(Literacy 3) On-Going Check In - PLC
Description:
Description:
Description: Literacy team members will briefly discuss updates, strategies,
and outcomes during PLC meetings.
Indicator of Implementation: Sign-In Sheet, Agenda, Feedback Form
Start Date: 9/4/2018

End Date: 5/31/2019

Program Area(s): Professional Education, Student Services
Supported Strategies:


Literacy Design Collaborative

(Data Binder 1) Present Sample and Information
Description:
Description: Present Data Binder Sample during In-Service Week. Explain the
initiative as well as expectations, requirements and due dates.
The Data Binder’s overarching mission is to empower teachers to identify and
implement specific interventions where a student struggles in content
reading, writing, and curriculum. Collaboration concerning specific student
difficulties in these three focus points will take place bi-monthly in grade-level
PODS and department meetings. The end goal is to produce a portfolio of
student work that demonstrates how every student in a teacher’s classroom is
improving in content reading, writing, curriculum. By placing data collection
and analysis in the hands of the classroom teacher, students will receive the
most worthwhile individual interventions based on their teacher’s data-driven
instruction.
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Indicators of Implementation: Sign-In Sheet
Start Date: 8/6/2018

End Date: 8/20/2018

Program Area(s): Professional Education, Student Services
Supported Strategies:


Data Analysis Procedures, Data-Informed Instruction, Data Teams & Data Warehousing



Using Student Achievement Data to Support Instructional Decision Making

(Data Binder 3) PLC Meetings
Description:
Description: Grade Level and/or Subject Area teams will share student data
binders and discuss pertinent student achievement information. Guided
questions will be provided to assist in eliciting the most effective and
meaningful conversation.
Indicator of Implementation: Sign-In Sheet
Start Date: 9/26/2018

End Date: 5/31/2019

Program Area(s): Student Services
Supported Strategies:


Data Analysis Procedures, Data-Informed Instruction, Data Teams & Data Warehousing



Using Student Achievement Data to Support Instructional Decision Making

(Data Binder 2) Collection of Student Information
Description:
Description: Teachers begin to gather student artifacts including:
Writing Samples
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Local Assessments (Tests, Quizzes etc...)
Reading Comprehension
Mid-Terms/Finals
Available PSSA/Keystone
Indicator of Implementation: Individual Student Binders
Start Date: 9/4/2018

End Date: 5/31/2019

Program Area(s): Student Services
Supported Strategies:


Data Analysis Procedures, Data-Informed Instruction, Data Teams & Data Warehousing



Using Student Achievement Data to Support Instructional Decision Making

(Data Binder 4) Interventions & Monitoring
Description:
Description: Based on PLC Meeting feedback, student or classroom specific
interventions will be provided to classroom teachers. The Data Team will also
monitor the binders and program effectiveness.
Indicator of Implementation: Overall improvement of Student Achievement
Start Date: 9/26/2018

End Date: 5/31/2019

Program Area(s): Student Services
Supported Strategies:


Data Analysis Procedures, Data-Informed Instruction, Data Teams & Data Warehousing



Using Student Achievement Data to Support Instructional Decision Making

(Reading Intervention 1) Screening
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Description:
Description: Initial reading screener in administered upon enrollment to
obtain a baseline score. Additional reading screeners will be administered
quarterly to measure growth.
Indicator or Implementation: Completed screeners
Start Date: 6/11/2018

End Date: 5/31/2019

Program Area(s): Student Services
Supported Strategies:


Literacy Design Collaborative

(Reading Intervention 2) Student Grouping
Description:
Description: Students will be placed into one of seven tiers based on
functional reading levels. Based on tier placement, students will qualify for
appropriate remediation services.
Indicator of Implementation: Students groupings
Start Date: 6/11/2018

End Date: 5/31/2019

Program Area(s): Student Services
Supported Strategies:


Literacy Design Collaborative

Goal #2: Ensure that there is a system within the school that fully ensures consistent
implementation of effective instructional practices that meet the needs of all students across all
classrooms and aligns with the Pennsylvania Framework for Teaching
Related Challenges:
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Ensure that there is a system within the school that fully ensures consistent
implementation of a standards aligned curriculum framework across all
classrooms for all students.
Ensure that the organizational structure, processes, materials, equipment, and
human and fiscal resources within the school align with the school’s goals for
student growth and continuous school improvement.
Ensure that there is a system within the school that fully ensures a safe and
supportive environment for all students.

Indicators of Effectiveness:
Type: Interim
Data Source: Curriculum
Specific Targets: Revision of existing curriculum

Type: Annual
Data Source: PSSA/Keystone Data: ELA, Biology, and Algebra 1 from 2014,
2015, 2016, 2017
Specific Targets: Tested Grades: an overall increase in student achievement of
10% of students scoring proficient and advanced on the PSSA/Keystone ELA,
Algebra, and Biology Assessments each year.

Type: Annual
Data Source: PVASS Data: PSSA Reading, Math, and Science in addition to
Keystone ELA, Algebra, and Biology from 2014-2018
Specific Targets: Tested Grades: an overall increase in student achievement of
10% of students scoring proficient and advanced on the PSSA/Keystone ELA,
Algebra, and Biology Assessments each year.

Type: Interim
Data Source: In-House Benchmark Exam Scores: Math, ELA/Writing and
Science: Quarterly
Specific Targets: School-wide: an overall 10% improvement each year in
student achievement.
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Type: Interim
Data Source: Literacy Bell Ringers across Content: Weekly
Specific Targets: School-wide: an overall 10% improvement each year in
student achievement.

Strategies:
Curriculum Development
Description:
Components of an Effective Curriculum Development Process
The development of an effective curriculum guide is a multi-step, ongoing and
cyclical process. The process progresses from evaluating the existing program,
designing an improved program, implementing a new program, and then back
to evaluating the revised program.
A.

Planning:

1.

Convening a Curriculum Development Committee

2.

Identifying Key Issues and Trends in the Specific Content Area

3.

Assessing Needs and Issues

B.

Articulating and Developing:

1.

Articulating a 8-12 Program Philosophy

2.

Defining 8-12 Program, Grade-Level and Course Goals

3.

Developing and Sequencing of Grade-Level and Course Objectives

4.

Identifying Resource Materials to Assist with Program Implementation

5. Developing and/or Identifying Assessment Items and Instruments
to Measure Student Progress
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C.
1.
D.

Implementing:
Putting the New Program into Practice
Evaluating:

1.

Updating the Program

2.

Determining the Success of the Program

SAS Alignment: Curriculum Framework

SAS: Curriculum
Description:
The term curriculum refers to the lessons and academic content taught in a
school or in a specific course or program ‐ The Glossary of Education Reform.
SAS: Curriculum offers various resources for educators to use when building
and mapping curriculum. (Sources: SAS: Curriculum)
SAS Alignment: Curriculum Framework

Implementation Steps:
(Curriculum 1) End-of-Year Debrief
Description:
Description: Following the close of the 2017-2018 school year, the Curriculum
Coordinator will meet with individual teachers to review their curriculum in its
updated form (complete with statistical standards coverage, annotation of
needs, etc.). Both parties will share information (including benchmark data if
relevant, teacher reflections, and teacher curriculum annotations) and analyze
how it informs changes to curriculum pacing and instructional materials.
Indicator of Implementation: Documentation of the meeting in the form of a
meeting agenda, notes, and signatures is required.
Start Date: 6/11/2018

End Date: 6/10/2019

Program Area(s): Professional Education
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Supported Strategies:


Curriculum Development

(Curriculum 2) Start-of-Year Brief
Description:
Description: During the in-service week preceding the start of the 2018-2019
school year, teachers will be introduced to their curriculums by the Data Team
Coordinator and department colleague. Teachers will be introduced to the
type of curriculum maintenance for which they are responsible (including, but
not limited to, instructional material development--especially standards and
rigor tagging, pacing annotations, and informal reflections). This training must
occur at least once during the in-service.
Indicator of Implementation: Documentation of the meeting in the form of a
meeting agenda, notes, and signatures is required.
Start Date: 8/7/2018

End Date: 8/20/2018

Program Area(s): Professional Education, Teacher Induction
Supported Strategies:


Curriculum Development

(Curriculum 3) Curriculum Observations
Description:
Description: Throughout the school year, the Principal and the Curriculum
Coordinator will arrange several observations with individual teachers to
verify teacher's execution of responsibilities outlined in Implementation Step
2. These observations must occur twice during the 2018- 2019 school year.
Indicator of Implementation: Documentation of the meeting in the form of a
meeting agenda, notes, and signatures is required.
Start Date: 8/31/2017

End Date: 6/5/2019

Program Area(s): Professional Education
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Supported Strategies:


Curriculum Development

(Curriculum 4) Curriculum Days
Description:
Description: Curriculum Days will be built into the school calendar once per
month. These days will allow for grade level/subject area collaboration and
revisions. All curriculum revisions will be uploaded to the data warehouse to
provide easy access to all educators.
Indicator of Implementation: Revised curriculum, sign-in sheets, meeting
agendas, feedback forms
Start Date: 9/4/2018

End Date: 5/31/2019

Program Area(s): Professional Education
Supported Strategies:


Curriculum Development

Goal #3: Ensure that there is a system within the school that fully ensures consistent
implementation of a standards aligned curriculum framework across all classrooms for all
students.
Related Challenges:



Ensure that the organizational structure, processes, materials, equipment, and
human and fiscal resources within the school align with the school’s goals for
student growth and continuous school improvement.
Ensure that there is a system within the school that fully ensures a safe and
supportive environment for all students.

Indicators of Effectiveness:
Type: Interim
Data Source: In-House Benchmark Exam Scores: Math, ELA/Writing and
Science: Quarterly
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Specific Targets: School-wide: an overall 10% improvement each year in
student achievement.

Type: Interim
Data Source: Literacy Bell Ringers across Content: Weekly

Specific Targets: Specific Targets: School-wide: an overall 10% improvement
each year in student achievement.

Type: Annual
Data Source: PSSA/Keystone Data: ELA, Biology, and Algebra 1 from 20142018
Specific Targets: Tested Grades: an overall increase in student achievement of
10% of students scoring proficient and advanced on the PSSA/Keystone ELA,
Algebra, and Biology Assessments each year.

Strategies:
Explicit Instruction
Description:
Description:
Explicit Instruction is a multi-step model that focuses on developing students'
complex problem-solving skills. With guided instruction, students are
cognitively engaged to build and extend their skills through practice,
repetition, and hands-on activities.
Explicit instruction includes the following sequence of events to mastery:
telling (a clear explanation of expectations); showing (a modeling of the
process); scaffolding (temporary supports as needed); and practice (guided,
independent, distributed and cumulative). The instruction process moves
systematically from extensive teacher support with little student responsibility
to full student responsibility and the teacher as facilitator.
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The Explicit Instruction Components include:
A. Communicating Learning Goals/Lesson Objectives
B. Retrieve and Utilize Prior Knowledge
C. Modeling
D. Scaffolding: Vocabulary, Chunking, Frequent Formative Assessment,
Nonlinguistic Representations, Summarizing, Note-taking, small group
instruction, etc.
E. Questioning and Frequent Student Responses
F. Practice
G. Closure
SAS Alignment: Standards, Curriculum Framework, Instruction

Implementation Steps:
(Explicit Instruction 1) Train teachers on Explicit Instruction
Description:
Description: Explicit Instruction (High Effect Instructional Strategies)Training
will be based on the work of Charlotte Danielson (Enhancing Professional
Practice: A Framework for Teaching 2nd. edition, 2007) Robert Marzano (What
Works in Classroom Instruction, 2000), and John Hattie (Visible Learning for
Teachers, 2012).
The trainings will focus on the following topics:
1. Communicating Lesson Goals/Lesson Objectives (Communicating with
Students)
2. Retrieve and Utilize Prior Knowledge (Engaging Students in Learning)
3. Modeling
4. Scaffolding (Demonstrating Flexibility and Responsiveness)
5. Questioning and Frequent Student Responses (Using Questioning and
Discussion Techniques)
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6. Practice (Using Assessment in Instruction)
7. Closure
Evidence: meeting agendas, attendance sheets, copy of handouts, copy of
powerpoint
Start Date: 8/14/2018

End Date: 5/31/2019

Program Area(s): Professional Education
Supported Strategies:


Explicit Instruction

(Explicit Instruction 2) Monitor Implementation of Explicit
Instruction
Description:
Description: Walkthroughs will be conducted by the Principal and Guidance
Counselor in order to monitor and document the implementation of Explicit
Instruction.
Evidence: Walkthrough checklists
Start Date: 9/4/2018

End Date: 5/31/2019

Program Area(s): Professional Education
Supported Strategies:


Explicit Instruction

(Explicit Instruction 3) Design a robust teacher in-service
professional development plan.
Description:
Description: We will design a robust teacher in-service professional
development plan focusing on topics such as;
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1.

trust and relationship building,

2.

culturally relevant pedagogy,

3.

mental health first aid,

4.

asset building,

5.

the REACH model,

6.

poverty simulations,

7.

classroom management,

8.

differentiated instruction,

9.

culturally relevant pedagogy,

10. educational leadership,
11. using data to close the achievement gap,
12. guardians as partners,
13. student motivation,
14. redirection strategies
15. reading intervention strategies
Evidence: meeting agendas, attendance sheets, the copy of handouts
Start Date: 8/14/2018

End Date: 8/31/2018

Program Area(s): Professional Education
Supported Strategies:


Explicit Instruction

Goal #4: Ensure that the organizational structure, processes, materials, equipment, and human
and fiscal resources within the school align with the school’s goals for student growth and
continuous school improvement.
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Related Challenges:


Ensure that there is a system within the school that fully ensures a safe and
supportive environment for all students.

Indicators of Effectiveness:
Type: Annual
Data Source: Teacher Retention
Specific Targets: The 2016-2017 school year will show a decrease in teacher
turnover.

Strategies:
Recruiting and Retaining Effective Teachers
Description:
The New Teacher Center (NTC) Induction Model is a comprehensive and
systemic approach to support beginning teachers (i.e., teachers new to the
profession). The induction model aims to accelerate the effectiveness of
beginning teachers at increasing student learning by providing one‐on‐one
mentoring and professional development in a supportive school environment.
The NTC works with school districts and state departments of education to
design, develop, and implement induction programs that are aligned with
both district priorities and NTC standards. (Sources: (IES) New Teacher Center
Induction Model , New Teacher Center Induction Model)
SAS Alignment: Materials & Resources

Classroom Size Reduction
Description:
Very large class-size reductions, on the order of magnitude of 7‐10 fewer
students per class, can have significant long-term effects on student
achievement and other meaningful outcomes. These effects seem to be
largest when introduced in the earliest grades and for students from less
advantaged family backgrounds. Reduced class size is statistically, positively
correlated with higher academic performance at the secondary level but with
less significance at the elementary level. (Sources: Class Size Reduction)
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SAS Alignment: Safe and Supportive Schools

Implementation Steps:
(Teacher Retention 1) Vision & Mission Statement
Description:
Description: The School Leadership Team will create a new Vision and Mission
Statement for the School.
Indicator of Implementation: Revised Vision and Mission Statement
Start Date: 10/1/2018

End Date: 1/31/2019

Program Area(s):
Supported Strategies:


Recruiting and Retaining Effective Teachers

(Teacher Retention 2) Create Vision/Goals
Description:
Description: The School Leadership Team will create the vision and goals for
teacher recruitment and retention.
Indicator of Implementation: Vision and goals will be written out
Start Date: 11/1/2018

End Date: 1/31/2019

Program Area(s):
Supported Strategies:


Recruiting and Retaining Effective Teachers

(Teacher Retention 3) Create Cultures and Working Conditions
Description:
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Description: Have teachers complete survey about culture and working
conditions. Based on the survey results, plan and create an improved work
environment by implementing Team Building Days.
Indicator of Implementation: team building days, survey results
Start Date: 9/4/2018

End Date: 5/31/2019

Program Area(s):
Supported Strategies:


Recruiting and Retaining Effective Teachers

(Teacher Retention 4) Individual Conferences
Description:
Description: The Principal will roll out the 'Lunch with the Principal' initiative
that will allow for teachers and the principal to sit down for a relaxed lunch
and engage in one-on-one conversation. The Principal will provide a list of
topics that the teacher will choose from to talk about (i.e, problems or
concerns, personal likes and dislikes etc...)
Indicator of Implementation: after meeting notes
Start Date: 9/4/2018

End Date: 5/31/2019

Program Area(s): Teacher Induction, Student Services
Supported Strategies:


Recruiting and Retaining Effective Teachers

(Physical School Environment 1) Creative Classroom Design
Description:
Description: We want to redesign our learning spaces into environments that
are favorable for all types of learners. Our dream is designed classrooms that
have traditional chairs and tables, as well as taller tables and stools, big comfy
chairs, quiet music, perfect lighting, and more. The look of our building and
classrooms is our students first impression and we want them to feel valued,
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inspired, and ready to learn the minute they walk through our doors. Outside
the windows of our classrooms is a dynamic, fast-paced, and ever-changing
world of choices. We want our learning environments to be conducive to
collaboration, communication, creativity, and critical thinking. Research is
showing that some of the immediate benefits of flexible seating include
burning more calories, using up excess energy, improving metabolism,
increased motivation and engagement, creating a better oxygen flow to the
brain, and improving core strength and overall posture, higher academic
performance, better health, and improved behavior.
Goals:
1.

Transform the look and feel of all classrooms

2.

Provide alternative seating and sensory options in appropriate rooms

3.
Use color psychology research to determine paint colors for different
areas of the building

Indicator of Implementation: Before/After Pictures, Survey Responses from
Teachers & Students about the difference made
Start Date: 7/9/2018

End Date: 5/31/2019

Program Area(s): Student Services
Supported Strategies:


Classroom Size Reduction

(Physical School Environment 2) Blended Classrooms
Description:
Description: Blended Classrooms are those that utilize online content and
tools as integral aspects of instruction. Key benefits include:
Differentiated Instruction - Maximize engagement by addressing the needs of
every student
Data-driven Decisions - Increase fidelity & responsiveness with frequent, wellinformed instructional decisions
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Accelerated Learning - Improve both the amount & impact of effective
instructional time
Sustainable Programs - Make sound instructional processes easy to manage
through effective use of technology
Indicator of Implementation: Observation notes, teacher feedback
Start Date: 9/4/2018

End Date: 5/31/2019

Program Area(s): Student Services
Supported Strategies:


Classroom Size Reduction

Goal #5: Ensure that there is a system within the school that fully ensures a safe and supportive
environment for all students.
Indicators of Effectiveness:
Type: Interim
Data Source: Student and Parent Survey's

Specific Targets: Students and parents will provide feedback regarding feelings
of safety and well-being during school.

Type: Interim
Data Source:
Minutes/Agenda from the Board and Middle Management Meetings.

Specific Targets: The Board and Middle Management personnel will have a
better understanding of the School Improvement Plan and the goal
attainment.
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Strategies:
Instructional (Distributed) Leadership Capacity Building
Description:
Leadership is a shared responsibility for achieving collective/organizational
goals regardless of positional or organizational authority; acknowledging that
increasing levels of positional authority yield greater impact in an
organization. Leadership is accomplishing together what individuals cannot
accomplish alone. McREL, 2005 (Sources: Leadership Coaching for School
Improvement , Annenberg Project on Distributed Leadership: Engaging in
Ways to Build a More Shared/Distributed Leadership Setting)
SAS Alignment: Safe and Supportive Schools

Family Engagement
Description:
To ensure that every child reaches academic proficiency in core academic
disciplines regardless of zip code, economic status, race, ethnicity or disability,
schools and districts need to consider the importance of parent engagement.
Research clearly points to a strong correlation between parent involvement
and student achievement (Epstein, 2005; Furger, 2006; Henderson & Berla,
1994; Henderson & Mapp, 2002). When schools implement intentional and
intensive parent engagement strategies, there is a significant rise in student
achievement scores (Redding, et al., 2004). PaTTAN, in partnership with the
Bureau of Special Education, provides training and technical assistance to local
education agencies (LEAs) in planning for continuous improvement and
effective family engagement. (Sources: Family Engagement , Top Five Reasons
Schools Need to Engage Parents)
SAS Alignment: Instruction, Materials & Resources

SAS: Safe and Supportive Schools
Description:
Safe and Supportive Schools supplies resources and exemplars to promote
active student engagement in a safe and positive learning environment.
(Sources: SAS: Safe and Supportive Schools)
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SAS Alignment: Safe and Supportive Schools

Pennsylvania's Schoolwide Positive Behavior Support System
Description:
Schoolwide Positive Behavior Support (SWPBS) is a proactive approach to
discipline that promotes appropriate student behavior and increased learning.
Traditionally, models of school discipline tend to be reactive (i.e., student
misbehavior results in punitive consequences). The word "approach" is key in
that SWPBS provides direction, not a canned program, for developing a
comprehensive system of behavior support tailored to individual school
needs. (Sources: Positive Behavioral Interventions & Supports ,
Pennsylvania's Schoolwide Positive Behavior Interventions and Supports
System: An Introduction , Pennsylvania's Schoolwide Positive Behavior
Support System: An Introduction)
SAS Alignment: Standards, Assessment, Curriculum Framework, Instruction,
Safe and Supportive Schools

Implementation Steps:
(Guardian Engagement) Host Parent and Guardian Engagement
Opportunities
Description:
Description: It is close to impossible to solicit involvement from guardians
who are essentially worrying about their own “survival”. We plan to assist
guardians with their own needs so that they can help meet the needs of their
children. The heart of our guardian involvement will rely heavily on our ability
to establish a personal rapport with them. In addition to our typical open
house and senior parent meetings, we plan to host three additional activities
throughout the school year that will encourage support and participation,
provide them with a full meal, attendance incentives that fulfil needs such as
Thanksgiving in a bag, workshops and guest speakers that provide them with
real tools and resources, as well as offer free transportation to and from all of
our events. We will offer engagement opportunities such as workshops on
how to deal with challenging behaviors or how to fund a college education.
Indicator of Effectiveness: Flyers, Invitations, Sign In Sheets, Photos
Start Date: 8/27/2018

End Date: 6/7/2019

Program Area(s): Student Services
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Supported Strategies:


Family Engagement

(Distributed Leadership 1) Create a Team
Description:
Description: A team of teacher leaders will be created. Teacher leaders will be
chosen based on performance and experience. After the team is formed, they
will be provided an explanation of this role and what it will entail:
1. Lead/Mentor an assigned group of teachers
2. Relay important information to their group
3. Peer Observations - providing their group with feedback, effective
strategies, and interventions
4. Report back to Principal regarding any progress or issues with their group
members
The purpose of this team is to build relationships with the teachers in their
groups which will, in turn, help build a positive environment in the classroom
and throughout the school.
Indicators of Effectiveness: Meeting Notes, agendas and written feedback
Start Date: 8/20/2018

End Date: 9/20/2019

Program Area(s):
Supported Strategies:


Instructional (Distributed) Leadership Capacity Building

(Distributed Leadership 2) Bi-Weekly Meetings
Description:
Description: These meetings will include the following topics: collaborative
decisions, identify problems, brainstorm solutions and determine what
changes are needed to improve instruction.
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Indicators of Effectiveness: Meeting notes, agenda and sign-in sheets
Start Date: 9/10/2018

End Date: 6/14/2019

Program Area(s):
Supported Strategies:


Instructional (Distributed) Leadership Capacity Building

(Distributed Leadership 3) Teacher Leader Meetings
Description:
Description: Teacher leaders will communicate with their teacher groups to
coordinate meeting times to relay pertinent information. Teacher leaders will
also coordinate times to complete peer observations with their group.
Indicators of Effectiveness: Meeting Notes, Sign-in Sheets, Email
communication and observation notes
Start Date: 10/8/2018

End Date: 6/7/2019

Program Area(s):
Supported Strategies:


Instructional (Distributed) Leadership Capacity Building

(Distributed Leadership 4) EOY Debrief
Description:
Description: The Teacher Leaders will hold an end of year meeting with their
teacher groups prior to the end of year meeting that the Principal will hold
with the Teacher Leaders. Both meetings will discuss:
1. What worked/What didn't
2. Changes that need to be made
3. The effect on student achievement

107
4. Overall feedback
5. Any modifications to the Teacher Leader Program

Indicators of Effectiveness: Agenda, meeting notes, sign-in sheets, written
feedback
Start Date: 5/27/2019

End Date: 6/7/2019

Program Area(s):
Supported Strategies:


Instructional (Distributed) Leadership Capacity Building

(Safe and Supportive Schools 1) Create a Safety Team
Description:
Description: A Safety Team will be assembled to include teachers,
administration, discipline staff, and home/school counselors. This team will be
responsible for creating or revising safety policies, drills and coordinating
professional development for staff.
Indicators of Effectiveness: Team, goals, agenda and sign-in sheet
Start Date: 8/6/2018

End Date: 8/10/2018

Program Area(s):
Supported Strategies:


SAS: Safe and Supportive Schools

(Safe and Supportive Schools 3) Professional Development (InHouse)
Description:
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Description: Safety Team will review new and updated policies and
procedures with faculty and staff. This review will include any drills,
evacuations and common language needed to perform the safety protocol.
Indicators of Effectiveness: Training material, logs, sign-in sheets, agendas
Start Date: 9/3/2018

End Date: 10/12/2018

Program Area(s): Professional Education
Supported Strategies:


SAS: Safe and Supportive Schools

(Safe and Supportive Schools 4) Create a Calendar
Description:
Description: Safety Team will create a safety drill calendar. This calendar will
reflect assigned dates to carry out any drills, evacuations, or policy reviews
with students.
Indicators of Effectiveness: Training material, logs, sign-in sheets, agendas
Start Date: 9/10/2018

End Date: 9/28/2018

Program Area(s):
Supported Strategies:


SAS: Safe and Supportive Schools

(Safe and Supportive Schools 5) Professional Development
Description:
Description: Safety Team will contact The Center for Safe Schools for any
updates or available training on or off campus.
Indicators of Effectiveness: Training material, sign-in sheets, agendas
Start Date: 8/6/2018

End Date: 6/14/2019
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Program Area(s): Professional Education
Supported Strategies:


SAS: Safe and Supportive Schools

(Safe and Supportive Schools 6) Student Drills
Description:
Description: Safety Team will conduct all scheduled drills identified on safety
drill calendar with students.
Indicators of Effectiveness: Logs
Start Date: 9/3/2018

End Date: 6/28/2019

Program Area(s): Student Services
Supported Strategies:


SAS: Safe and Supportive Schools

(Safe and Supportive Schools 2) Create a Response Team
Description:
Description: The Assistant to the Dean will create a team of teachers,
administrators, discipline staff to become first responders to situations that
may occur in the building. This team has been created to ensure the school
environment is safe and supportive at all times.
Indicator of Implementation: Response Team log
Start Date: 6/4/2018

End Date: 6/14/2019

Program Area(s): Professional Education, Student Services
Supported Strategies:


SAS: Safe and Supportive Schools
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(SWPBS 1) Introduction of Program
Description:
Description: During the 2018-2019 school year, an electronic behavior support
program will be utilized. A teacher-friendly app for tracking behavior that
elicits student and parent feedback will be provided to the staff during inservice. An introduction to the school store and other engaging incentive
systems will also be presented at this time. The new program is designed to
track, reward & improve overall student behavior. The goal is to engage
students and staff, decrease problematic behaviors, increase appropriate
behaviors, and offer comparative data that can be used towards behavioral
interventions for individuals and the whole school.
Program is:
Chosen
Customized
Piloted with select classrooms
Explained to all teachers and staff
Discussed as whole group to work out any kinks
Explained to students
Rewards are chosen
Carried out school wide
Analyzed for usage, effectiveness, and behavioral trends
Adjusted based on analysis

Indicator of Implementation: Teacher feedback, app usage, increase in
positive behavior
Start Date: 6/11/2018

End Date: 6/14/2019

Program Area(s): Professional Education, Student Services
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Supported Strategies:


Pennsylvania's Schoolwide Positive Behavior Support System

(SWPBS 2) Program in Action
Description:
Description: The SWPBS will be up and running. All teachers will actively use
this program to monitor and record student behaviors. Incentives will be
awarded as deemed appropriate.
Indicator of Implementation: Reports generated by the application, increase
in positive behavior, incentives awarded
Start Date: 9/4/2018

End Date: 5/31/2019

Program Area(s): Student Services
Supported Strategies:


Pennsylvania's Schoolwide Positive Behavior Support System

Goal #6: Ensure that there is a system in the school and/or district that fully ensures the
principal is enabled to serve as a strong instructional leader who, in partnership with the school
community (students, staff, parents, community, etc.) leads achievement growth and
continuous improvement within the school.
Related Challenges:




Ensure that there is a system within the school that fully ensures consistent
implementation of effective instructional practices that meet the needs of all
students across all classrooms and aligns with the Pennsylvania Framework for
Teaching
Ensure that the organizational structure, processes, materials, equipment, and
human and fiscal resources within the school align with the school’s goals for
student growth and continuous school improvement.
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Ensure that there is a system within the school that fully ensures a safe and
supportive environment for all students.

Indicators of Effectiveness:
Type: Interim
Data Source: Minutes/Agenda from the Board Meetings.
Specific Targets: The Board will have a better understanding of the School
Improvement Plan and the goal attainment.

Type: Annual
Data Source: Principal Effectiveness Tool
Specific Targets: The principal will receive a proficient overall rating on the
Principal Effectiveness Tool on the end of the year evaluation.

Strategies:
The Principal as the Instructional Leader
Description:
The Principal as the Instructional Leader
Demands for greater accountability, especially appeals for the use of more
outcome-based measures, requires the principal to be instruction oriented.
Are the students learning? If the students are not learning, what are we going
to do about it? The focus on results; the focus on student achievement; the
focus on students learning at high levels, can only happen if teaching and
learning become the central focus of the school and the central focus of the
principal (Blankstein, 2010; Bulach, Lunenburg, & Potter, 2008). How can
principals help teachers to clarify instructional goals and work collaboratively
to improve teaching and learning to meet those goals? Principals need to help
teachers shift their focus from what they are teaching to what students are
learning. We cannot continue to accept the premise that “I taught it; they just
didn’t learn it.”
The role of instructional leader helps the school to maintain a focus on why
the school exists, and that is to help all students learn (Blase, Blase, & Phillips,
2010; Smylie, 2010). Shifting the focus of instruction from teaching to
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learning; forming collaborative structures and processes for faculty to work
together to improve instruction; and ensuring that professional development
is ongoing and focused toward school goals are among the key tasks that
principals must perform to be effective instructional leaders in a professional
learning community (Lunenburg & Irby, 2006). This will require school wide
leadership focused directly on learning.
School principals can accomplish this by:
·

focusing on learning

·

encouraging collaboration

·

using data to improve learning

·

providing support

·

aligning curriculum, instruction, and assessment.

Taken together, these five dimensions provide a compelling framework for
accomplishing sustained school wide success for all children (Fullan, 2010;
Lunenburg, 2003; Marzano & Waters, 2010).
http://www.schoolturnaroundsupport.org/
SAS Alignment: Standards, Assessment, Curriculum Framework, Instruction,
Materials & Resources, Safe and Supportive Schools

Implementation Steps:
(Improvement Plan 1) Create the Calendar
Description:
Description: Create an in-service calendar that will include time at every inservice to relay updates and progress of the School Improvement Plan for all
faculty and staff.
Indicator of Implementation: Completed calendar
Start Date: 7/10/2018
Program Area(s):
Supported Strategies:

End Date: 7/31/2018
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The Principal as the Instructional Leader

(Improvement Plan 2) Share Status of Implementation
Description:
Description: Present the status and progress of implementation during
monthly in-service days to the entire school community.
Indicator of Implementation: Sign-in sheets, agenda, handouts, and
powerpoints
Start Date: 8/13/2018

End Date: 5/31/2019

Program Area(s):
Supported Strategies:


The Principal as the Instructional Leader

(Improvement Plan 3) Board Updates
Description:
Description: The Executive Director will provide status and progress updates
regarding the School Improvement Plan to the Board of Directors at each
board meeting.
Indicator of Implementation: Board Minutes
Start Date: 7/2/2018

End Date: 6/28/2019

Program Area(s):
Supported Strategies:


The Principal as the Instructional Leader

(PIL 1) PDE Principal Effectiveness Implementation
Description:
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Description: The Executive Director and the Principal will implement the "PDE
Principal Effectiveness Initiative" which measures the (4) leadership domains
using the "Principal Evaluation Rubric".
The (4) Leadership Domains:
1. Strategic/Cultural Leadership: Principal/School Leaders systemically and
collaboratively develop a positive culture to promote student growth and staff
development. They articulate and model a clear vision of the school’s culture
that involves students, families, and staff.
2. Systems Leadership: Principals/School Leaders ensure that there are
processes and systems in place for budgeting, staffing, problem-solving,
communicating expectations and schedules that result in organizing the work
routines in the building. They must manage efficiently effectively and safely to
foster student achievement.
3. Leadership for Learning: Principals/School Leaders ensure that a
Standards Aligned System is in place to address the linkage of curriculum,
instruction, assessment, data on student learning and teacher effectiveness
based on research and best practices.
4. Professional and Community Leadership: Principals/School Leaders
promote the success of all students, the positive interactions among building
stakeholders and the professional growth of staff by acting with integrity,
fairness and in an ethical manner.
Indicator of Implementation: Rubric, PDE 82-2 Form
Start Date: 8/30/2018

End Date: 6/28/2019

Program Area(s): Professional Education
Supported Strategies:


The Principal as the Instructional Leader

(PIL 2) School Leadership Meetings
Description:
Description: The School Leadership team will meet once per month to discuss
various topics regarding school wide initiatives. Time will also be allotted for
the Executive Director to meet with the Principal and for the Principal to meet
with teachers regarding performance and effectiveness.

116
Indicator of Implementation: School Calendar, Agenda, Sign-In Sheets,
Meeting Notes
Start Date: 9/4/2018

End Date: 5/31/2019

Program Area(s): Professional Education
Supported Strategies:


The Principal as the Instructional Leader

(PIL 2) School Leadership Meetings
Description:
Description: The School Leadership team will meet once per month to discuss
various topics regarding school wide initiatives. Time will also be allotted for
the Executive Director to meet with the Principal and for the Principal to meet
with teachers regarding performance and effectiveness.
Indicator of Implementation: School Calendar, Agenda, Sign-In Sheets,
Meeting Notes
Start Date: 9/4/2018

End Date: 5/31/2019

Program Area(s): Professional Education
Supported Strategies:


The Principal as the Instructional Leader

(PIL 3) Principal Professional Development
Description:
Description: In addition to the NISL Program, the Principal will obtain
professional development as needed to be determined by areas of concern.
Indicator of Implementation: Certificate of Completion, Handouts
Start Date: 8/7/2018

End Date: 6/28/2019
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Program Area(s): Professional Education
Supported Strategies:


The Principal as the Instructional Leader
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Appendix: Professional Development Implementation
Step Details
LEA Goals Addressed:

Start

8/6/2018

Ensure that there is a system within the
school that fully ensures school-wide use of
data that is focused on school improvement
and the academic growth of all students

End

Title

8/17/2018

(Progress Monitoring 3) InService Presentation

Person Responsible
Data Team

SH
1.0

Strategy #1: Progress Monitoring
Strategy #2: Using Common Formative
Assessments to Improve Teaching and
Learning

Description
Description:

S
1

EP
35

Description: The Data Team will present information to all staff
during the In-Service week.
Indicator of Implementation: Sing-in sheets, agenda, and
feedback forms
Provider
Type
App.
The New Academy Charter School
School
No
Entity

The MTSS Team and Data Team will present information regarding diagnostic
assessments:
Knowledge

·

What programs will be used

·

How to use those programs
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·

How often it must be completed

·

Due dates

·

How to read the data

·

How to use the data to drive instruction

·

How to use the data to differentiate instruction

Diagnostic Assessments (Progress Monitoring)
As a part of the increasing emphasis among schools on meeting important statewide
academic goals, schools are focusing more closely on the progress of individual
students. Frequent student progress monitoring is used to track the progress of
individual students in a way that is easily communicated. The best-known method of
student progress monitoring – Curriculum-Based Measurement (CBM) – also enables
teachers to select the teaching methods that work best with the individual child.
Supportive
Research

What is progress monitoring?
Progress monitoring is a scientifically based practice that is used to assess
students’ academic performance and evaluate the effectiveness of
instruction. Progress monitoring can be implemented with individual
students or an entire class.
How does progress monitoring work?
To implement progress monitoring, the student’s current functional levels
of performance are determined and goals are identified for learning that
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will take place over time. The student’s academic performance is measured
on a regular basis (bi-weekly or monthly). Progress toward meeting the
student’s goals is measured by comparing expected and actual rates of
learning. Based on these measurements, teaching is adjusted as needed.
Thus, the student’s progression of achievement is monitored and
instructional techniques are adjusted to meet the individual students
learning needs.
What are the benefits of progress monitoring?
When progress monitoring is implemented correctly, the benefits are great
for everyone involved. Some benefits include:
·
accelerated learning because students are receiving more
appropriate instruction;
·

more informed instructional decisions;

·

documentation of student progress for accountability purposes;

·
more efficient communication with families and other professionals
about students’ progress;
·

higher expectations for students by teachers; and

·

fewer Special Education referrals.

Overall, the use of progress monitoring results in more efficient and
appropriately targeted instructional techniques and goals, which together,
move all students to faster attainment of important state standards of
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achievement.
Who should be practicing progress monitoring?
Anyone who is interested in improving results for children should be
implementing progress monitoring. Whether you are a regular educator,
special educator, related service provider, administrator, or family
member, you should be interested in implementing research-based
progress monitoring practices.
For classroom teachers, school counselors and education specialists:
Provides educators with a variety of classroom-based assessment skills and the skills needed to
analyze and use data in instructional decision-making.
For school or LEA administrators, and other educators seeking leadership roles:
·
Provides the knowledge and skills to think and plan strategically, ensuring that
assessments, curriculum, instruction, staff professional education, teaching materials and
interventions for struggling students are aligned to each other as well as to Pennsylvania’s
academic standards.
·
Provides leaders with the ability to access and use appropriate data to inform decisionmaking.
Training Format:
School Whole Group Presentation
Participant Roles:
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·

Classroom teachers

·

New Staff

·

Other educational specialists

·

Middle (grades 6-8)

·

High (grades 9-12)

Grade Levels:

Follow-up Activities:
·
Team development and sharing of content-area lesson implementation outcomes, with
involvement of administrator and/or peers
·

Analysis of student work, with administrator and/or peers

·

Creating lessons to meet varied student learning styles

·

Peer-to-peer lesson discussion

·

Journaling and reflecting

Evaluation Methods:
·
Classroom observation focusing on factors such as planning and preparation, knowledge
of content, pedagogy and standards, classroom environment, instructional delivery, and
professionalism.
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·

Student PSSA data

·

Standardized student assessment data other than the PSSA

·

Classroom student assessment data

·

Participant survey

·

Review of participant lesson plans

·

Portfolio

Designed to Accomplish
For classroom teachers, school
counselors and education
specialists:



Provides educators with a variety of classroom-based assessment skills and the skills
needed to analyze and use data in instructional decision-making.



Provides the knowledge and skills to think and plan strategically, ensuring that
assessments, curriculum, instruction, staff professional education, teaching materials and
interventions for struggling students are aligned to each other as well as to Pennsylvania’s
academic standards.
Provides leaders with the ability to access and use appropriate data to inform
decision-making.

For school and district
administrators, and other
educators seeking leadership 
roles:



School Whole Group Presentation

Training Format

Participant Roles 


Classroom teachers
New Staff
Other educational



Grade Levels

Middle (grades 6-8)
High (grades 9-12)
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specialists




Follow-up Activities



Team development and
sharing of content-area lesson
implementation outcomes, with
involvement of administrator and/or
peers
Analysis of student work,
with administrator and/or peers
Creating lessons to meet
varied student learning styles
Peer-to-peer lesson
discussion
Journaling and reflecting





Evaluation Methods





Classroom observation focusing on
factors such as planning and preparation,
knowledge of content, pedagogy and
standards, classroom environment,
instructional delivery and professionalism.
Student PSSA data
Standardized student assessment
data other than the PSSA
Classroom student assessment data
Participant survey
Review of written reports
summarizing instructional activity
Portfolio
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Charter School Level Affirmations
We affirm that this Charter School Plan was developed in accordance, and will comply with the
applicable provisions of 22 Pa. Code, Chapters 4, 12, 49 and Article 711. We also affirm that the
contents are true and correct and that the plan was placed for public inspection in the Charter
School offices and in the nearest public library until the next regularly scheduled meeting of the
Board or for a minimum or 28 days whichever comes first.
We affirm that the responses in the Professional Education Core Foundations and the Professional
Development Implementation Steps focus on the learning needs of each staff member to enable
all staff members meet or exceed the Pennsylvania academic standards in each of the core subject
areas.
Affirmed by William Nunn on 10/8/2018
Board President
Affirmed by William Styche on 10/8/2018
Superintendent/Chief Executive Officer
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Affirmation for Compliance with the Public Official & Employee
Ethics Act
The original Public Official and Employee Ethics Act (the “Ethics Act”) was amended and
reenacted in 1989 by Act 9 of 1989 and in 1998 by Act 93 of 1998. (See Act 9 of 1989, 65 P.S.
§401, et seq. and Act 93 of 1998, Chapter 11, 65 Pa.c.s. §1101 et seq.) The Act provides that
public office is a public trust and that any effort to realize personal financial gain through public
office is a violation of that trust. The Act was passed to strengthen the faith and confidence of the
people of the Commonwealth in their government. The Act established the State Ethics
Commission to administer and enforce the provisions of the Act and to provide guidance
regarding the standards established by the Act.
The The New Academy CS assures that it will comply with the requirements of the Public
Official and Employee Ethics Act (the “Ethics Act”) and with the policies, regulations and
procedures of the Pennsylvania State Ethics Commission. Additional information about the
“Ethics Act” is available on the Ethics Commission’s website at: http://www.ethics.state.pa.us/
Affirmed by William Nunn on 10/8/2018
Board President
Affirmed by William Styche on 10/8/2018
Superintendent/Chief Executive Officer

